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Slowo wstepne

Cho¢ tradycyjne rozgraniczenie pomiedzy leksykonem
i gramatyka jest coraz czesciej kwestionowane w teorii
jezyka, to wiekszos¢ badaczy przyjmuje mniej lub bar-
dziej wyrazne rozroznienie na systemowy komponent
gramatyczny, na ktory sktada sie ograniczona liczba re-
gul, opisujacych dopuszczalne sposoby generowania
fraz czy zdan, oraz otwarty zbior idiosynkratycznych ele-
mentow, ktore skladaja sie na slownictwo danego je-
zyka. Podziatowi na system gramatyczny i zasob stowny
jezyka czesto towarzyszy zalozenie, ze gramatyka jest
rdzeniem systemu jezykowego, a leksykon zaledwie do-
datkiem. Najbardziej kategorycznie poglad ten zostat
wyrazony przez reprezentanta amerykanskiego jezyko-
znawstwa strukturalnego, Leonarda Bloomfielda w zna-
mienitej pracy z zakresu lingwistyki ogolnej pod tytutem
Jezyk: ,Leksykon jest w rzeczywistosci dodatkiem do
gramatyki, lista podstawowych nieregularnosci” (1933:
274, ttumaczenie wlasne).

Ujecie jezyka jako uporzadkowanego systemu regutl nie
pozostalo bez konsekwencji, tak dla teorii jezyka, jak
i dla praktyki badawczej w zakresie jezykoznawstwa i dla
nauczania jezyka. Zainteresowanie jezykoznawcow sku-
pialo sie na formalnych aspektach jezyka, ktore sg naj-
bardziej podatne na analize¢ z uwagi na swojq regular-
nosSc¢ i powtarzalnosé. Praktyka glottodydaktyczna od-
wotywala si¢ do metod rozwijajacych przede wszystkim
kompetencje gramatyczne. Stosunkowo mniejsza uwage
poswiecano stownictwu.

Wyrazny wzrost zainteresowania stownictwem nastapit
w latach osiemdziesiatych dwudziestego wieku. Nieba-
gatelna role w przesunieciu uwagi jezykoznawcow na
jednostki leksykalne o roznym stopniu ztozonosci miat
rozwoj technologii komputerowej i jej zastosowanie
w analizie jezyka naturalnego. Postep w rozwoju kom-
puterowych baz danych pozwolil na tworzenie zasob-
nych korpusow jezykowych, zawierajacych duza ilosc
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autentycznego materiatu jezykowego. Wraz z korpusami
powstawaly elektroniczne narzedzia, stuzace przeszuki-
waniu duzych zbiorow tekstow w celu ekscerpcji miaro-
dajnych probek jezykowych. Utlatwiony dostep do duzej
ilosci danych jezykowych i stosowanie efektywnych na-
rzedzi ich przetwarzania, w polaczeniu z zastosowaniem
analizy statystycznej, pozwolitly na dostrzezenie wzorcow
ujawniajacych sie w danych frekwencyjnych, niedostep-
nych analizie intuicyjnej, na przyktad zwiazkow koloka-
cyjnych, opartych na czestym wspotwystepowaniu ele-
mentow leksykalnych w tekstach. Latwiejsza stala sie
analiza jezyka formulicznego czy obserwacja wariantyw-
nosci frazemoéw i innych wieloelementowych polaczen
leksykalnych o réznym stopniu zespolenia. Znaczaca
role w rozwoju zainteresowania stownictwem odegrat
pionier jezykoznawstwa komputerowego John Sinclair.
Kierowana przez Sinclaira placéwka badawcza COBU-
ILD, zatozona w 1980 roku, zrewolucjonizowata podej-
Scie do badan jezykowych poprzez innowacyjne wyko-
rzystanie technologii korpusowej. Nowatorskie podejscie
przyniosto owoce w postaci licznych prac badawczych
oraz stownikow opartych na danych korpusowych.

W zakresie glottodydaktyki, istotnym osiagnieciem
uczestnikow projektu COBUILD byla propozycja syla-
busa leksykalnego, w ktorym zasob slowny jezyka od-
grywal dominujaca role. Wsrod podstawowych przesta-
nek przyswiecajacych budowie sylabusa leksykalnego
bylto nie tylko zalozenie, ze w pierwszej kolejnosci ucz-
niowie powinni poznawac slownictwo uzywane najcze-
Sciej przez rodzimych uzytkownikow danego jezyka, ale
tez postulat rownoczesnego przyswajania konstrukcji,
w jakich slowa sa uzywane oraz typowych dla nich po-
taczen wyrazowych i kolokacji. W obszarze dydaktyki
nauczania jezykow obcych, w 1993 roku Michael Lewis
zaproponowal podejscie leksykalne w ksigzce pod tym
samym tytulem. Podobnie jak w przypadku programo-
wej koncepcji sylabusa leksykalnego, rozwijanie kompe-
tencji leksykalnej rowniez stanowi zasade organizujaca
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proces uczenia jezyka w ramach podejscia leksykalnego,
przy czym Lewis proponuje traktowac jako jednostki lek-
sykalne rowniez ciagi wieloelementowe (tak zwane lan-
guage chunks). Za traktowaniem takich ciggow jako ‘ca-
lostek jezykowych’ przemawia fakt, ze w akcie komuni-
kacji sg one stosowane bez op6znienia, co pozwala przy-
puszczad, ze nie sg generowane w sposob kompozycyjny,
ale raczej sa przechowywane w pamieci dhugotrwate;j
i wydobywane jako caltosci. Przykladami calostek jezy-
kowych moga byc¢ zlozenia wyrazowe (np. bajkopisarz,
biatoczarny), frazeologizmy czy frazemy (drzeé koty, mo-
kra robota, z duzej chmury maty deszcz), kolokacje (spet-
ni¢ oczekiwania, darzyé sympatiq), formuly i wyrazenia
formuliczne (za gérami, za lasami, gdybym byt na twoim
miejscu...), powiedzenia i przystowia oraz inne odmiany
zwrotow prefabrykowanych.

W zakresie teorii jezyka, wyniki badan nad leksykalnym
zasobem jezyka daja asumpt do dyskusji nad definicja
jednostki leksykalnej i delimitacja jej granic; w glottody-
daktyce, sklaniaja do krytycznej refleksji nad natura
kompetencji leksykalnej uzytkownika jezyka i skutecz-
nymi sposobami jej rozwijania. Efektem rozwazan nad
stylem nauczania jezykoéw obcych jest pierwszy artykut
zawarty w niniejszym tomie. Autor wprowadza w nim
rozroznienie na style nauczania i style uczenia sig, a na-
stepnie przedstawia cechy leksykalnego podejscia do
nauczania jezyka. Kolejna czes¢ tekstu omawia oczeki-
wania kompetencyjne wobec nauczycieli, ktorzy stosuja
podejscie leksykalne w dydaktyce jezyka angielskiego.
Drugi tekst dotyczacy uczenia sie i nabywania drugiego
jezyka koncentruje sie¢ nad przyswajaniem wieloelemen-
towych jednostek leksykalnych o zréznicowanym stop-
niu skonwencjonalizowania (utartych zwrotow, idio-
mow, kolokacji). W oparciu o dane na temat roli funkcji
kognitywnych w uczeniu sie jezyka oraz dane pocho-
dzace z badan nad akwizycja jezyka, Autor wskazuje na
zasadnosc¢ podejscia opartego na uzusie jezykowym
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w uczeniu leksyki jezyka obcego. Zawarty w trzecim ar-
tykule niniejszego tomu krytyczny przeglad podejsc do
opisu czasownikow sposobu ruchu stanowi podstawe do
rozwazan nad wyborem modelu, ktory bylby najbardziej
adekwatny w kontekscie nauczania jezyka angielskiego.
Opowiadajac si¢ za modelem opartym na schematyzacji
w obrebie struktury zdarzen, Autor konkluduje, ze do-
stepne obecnie opisy czasownikow z tej grupy majq ogra-
niczona stosowalnos¢ w praktyce dydaktycznej. Kolejny
tekst poddaje dyskusji podobienstwa i roznice pomiedzy
dwoma rodzajami nominacji: taksonomiczna i deik-
tyczna. W celu okreslenia relacji miedzy badanymi mo-
delami nominacji, Autor wykorzystuje metode funkcjo-
nalna, analize struktury semantycznej, oraz reanalize
w procesie gramatykalizacji. Analiza odwotuje sie za-
rowno do perspektywy synchronicznej, jak i diachro-
nicznej. Na podstawie zestawienia jednostek leksykal-
nych i leksykalno-gramatycznych, Autorka kolejnego ar-
tykulu poddaje w watpliwos¢ klasyfikacje jezykow
wschodniostowianskich oparta na kryterium genealo-
gicznym. Autorka wskazuje na zasadnoSC¢ ponownej
oceny tradycyjnej klasyfikacji w oparciu o kryteria
morfologiczne i aksjologiczne. Tekst zamykajacy niniej-
szy tom przedstawia analize wzorcow leksykalno-grama-
tycznych witasciwych dla czasownika incite. Analiza
opiera sie na danych korpusowych i odwotuje si¢ do po-
jecia jednostki leksykalnej w ujeciu Johna Sinclaira.
W konkluzjach Autor wskazuje na zasadnosc¢ wlaczania
parametru aksjologicznego do opisu badanej jednostki
leksykalnej w praktyce leksykograficznej i w nauczaniu
slownictwa jezyka angielskiego.

Tomasz Fojt
Elzbieta Sternal
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How to transform your teaching style? To-
wards teaching lexically

Jak zmienié styl nauczania? W kierunku leksykalnego
stylu nauczania

Abstrakt

Artykutl omawia tematyke stylow uczenia i nauczania. Autor
zwraca uwage na rozroznienie pomiedzy wspomnianymi sty-
lami. Sugeruje odejscie w dydaktyce od dopasowywania tresci
i metod do obalonych przez nauke “stylow uczenia sie” i sku-
pienie sie raczej na wypracowaniu leksykalnego stylu nau-
czania, ktory ma zapewni¢ obnizenie leku u uczniéw ucza-
cych sie jezyka angielskiego jako obcego. Artykul przedstawia
zalety nauczania leksykalnego. Podkresla walory nauczania
jezyka takim, jaki on wystepuje w obecnym Swiecie, zauwa-
zajac, ze jezyk obcy, zwlaszcza ten nauczany w szkole pu-
blicznej, powinien stuzy¢ praktycznym zastosowaniom komu-
nikacyjnym i odzwierciedla¢ stan jezyka uzywanego przez ro-
dzimych uzytkownikow. W oparciu o literature, autor propo-
nuje strategie i techniki nauczania jezyka, ktére moga utatwic
akwizycje jezyka, ale tez doprowadzi¢ do zmiany sposobu my-
$lenia o jezyku obcym. Aby to bylo mozliwe, nauczyciel winien
jest dazy¢ do uaktualniania swojej wiedzy metodycznej, zapo-
znania sie z propozycjami lingwistow, trenerow nauczycieli
takich jak, Kryszewska, Dellar czy Selivan, co wigcej wypra-
cowac nowy styl nauczania.
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Slowa kluczowe: podejscie leksykalne, styl uczenia sie, styl
nauczania

Abstract

The article discusses the subject of teaching and teaching
styles. The author draws attention to the distinction between
the aforementioned styles. He suggests a shift in teaching
from matching content and methods to scientifically incorrect
“learning styles”, and rather focusing on developing a lexical
style of teaching in order to reduce the anxiety in students
learning English as a foreign language. The article presents
many advantages of the lexical approach. It emphasizes the
value of teaching the language as it exists in the present
world, noting that a foreign language, especially one which is
taught in a public school, should serve practical communica-
tion applications and reflect the state of the language used
by native speakers. Based on the literature, the author pro-
poses language teaching strategies and techniques that may
facilitate language acquisition, but also lead to a change in
the way of thinking about a foreign language. For this to be
possible, the teacher should strive to update his or her meth-
odological knowledge, become acquainted with the sugges-
tions of linguists, teacher trainers such as Kryszewska, Del-
lar or Selivan and, what is more, adopt a new teaching style.

Keywords: lexical approach, learning style, teaching style

1. Continuous professional development (CPD) of
teachers of English as a foreign language

Whatever people do professionally, they usually
strive for at least satisfactory result. When it comes to
professions of public trust, the need for efficiency should
be the matter beyond discussion.

Polish teachers are believed to be willing to upgrade
their methodology as Key Findings from the Teaching
and Learning International Survey (TALIS) from 2013
state that 94% of teachers in Poland participate in dif-
ferent forms of professional development activities.
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A growing awareness of the necessity to adapt to teach-
ing in more and more heterogeneous groups should
make teachers seek new ways to teach in order to better
individualise and personalise their classroom perfor-
mance.

Although plenty new notions in education have
been continuously generated by psychology, pedagogy
and linguistics, not all of them integrated in each and
every educational system around the world. English
Language Teaching (ELT) seems to be more abundant in
various teaching methods, approaches and techniques
comparing to other non-linguistic subjects at school.
Since regional (voivodship-based or city) in-service
teaching centres and private continuous professional
development institutions offer a wide range of both long-
term courses and workshops, teachers have a plethora
of opportunities to upgrade their teaching knowledge
and skills.

Additionally, a brief search for ELT teachers’
groups in Facebook shows more that 100 of all kinds of
support, methodology or sharing materials groups
whose members offer 24 /7 guidance on teaching mat-
ters as well as serve as a shoulder to cry on for many
teachers desperate for developing new strategies or
simply being heard.

The question that arises is whether teachers of
English use the opportunities of CPD courses and
whether the “sharing is caring” approach visible on the
Internet forums and groups affects efficiency of teach-
ing.

2. Learning styles vs teaching styles

As the title of this article mentions a “teaching
style”, it is worth commenting on both “teaching style”
as well as “learning style”, which for many years have
been regarded as evidence-based and official guidelines
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and which recently have appeared to be a myth propa-
gated in educational circles for a long time.

The concept of learning styles refers to the idea that
people learn best when the material is targeted to match
their individual sensory preferences. The most popular
classification divides students into three types: visual,
auditory, and kinaesthetic learners. According to this
division a “visual learner” perceives best through visual
content, while an “auditory learner” finds visual content
less helpful than auditory material. However, described
as such, learning styles have been discredited for lack-
ing the scientific evidence. An overwhelming majority of
scholars claims that no scientific evidence backs this
hypothesis of learning styles (Kirschner 2017, Sim-
monds 2014).

While all students can develop subjective prefer-
ences for studying a given material, studies deny that
students learn better through or thanks to a certain
learning style. As a result, academics increasingly sum-
mon educators to replace this and many other “neu-
romyths”, such as Multiple Intelligences or Denisons’s
Kinesiology with resources and strategies rooted in evi-
dence from cognitive and adult learning theory. For dec-
ades, teachers of English have been taught to take
learning styles into serious consideration and adapt
their teaching to cater for certain modalities in students’
cognition.

Many critics of learning styles believe now that ac-
tually such a devotion to the concept by many educators
could have led to teaching certain students in only one
particular way, disregarding other more successful ap-
proaches. Other detrimental effects of following learning
styles could be that many educators who insist on the
extensive use of lectures because they believe they have
a lot of “auditory learners” in their classes diminish this
way the impact of retrieval practices or other active tech-
niques. Labelling students as “visual” or “kinaesthetic”
ones leads as well to students believing that they are not
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able to learn in any other way than by using mind maps,
flashcards or by taking parts in “drama activities”. Thus,
the learning styles approach unnecessarily caused dis-
respect towards eclectic teaching and treating a student
as a whole (Coffield, 2007).

Contrary to the “learning styles” concept, the idea

of teaching styles has never been claimed to be an offi-
cial dogma.
Most teachers would probably agree that in some way
everyone has their our own unique “style”. Some educa-
tors are calm and quiet. Teachers just like all people dif-
fer in terms of energy levels, temperament, attitude to
discipline and organisation. Some teachers follow a “rag
bag” model of a lesson, some are advocates of a flipped
approach.

While discussing teaching style we may mean
teacher’s status, patterns of behavior, mode of perfor-
mance and attitude towards self and others, as well as
preferences when it comes to the choice of methodology
approaches or methods. Most sources quote authoritar-
ian, laissez-faire, democratic, paternal, consultative or
participatory style.

An authoritarian teacher forms the objectives on
their own and takes responsibility for the group; gives
directions, commands and orders with which the stu-
dents must comply. They often criticize students in or-
der to change their behavior from unacceptable to ac-
ceptable.

Contrary to the above-mentioned authoritarian
style, the laissez-faire style seems to be seen as unor-
ganized and ineffective. A teacher provides few or no
goals for learning. Since such a teacher is not a leader,
they generate a lot of confusion and discipline problems
may occur with students who are not prepared to learn
autonomously.

A democratic style teacher encourages group par-
ticipation, accepts students’ ideas and above that
praises them very often for their action, independent
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thinking and pro-social behaviors. As a result, learners
become more autonomous, they learn more and exhibit
a more constructive attitude.

A characteristic feature of consultative and partici-
patory styles is that a teacher to a great extent pays at-
tention to students’ choices and preferences. What is
more, they develop an atmosphere of mutual respect, try
to get to know their students well and promote cooper-
ation within a group (Peacock, 2001).

Whatever teaching style is used, it is evident in nu-
merous studies (Hayati et al., 2021) that a teaching style
affects students’ performance. More and more wide-
spread is the notion that a successful teacher should
possess a rich repertoire of high impact strategies and
be willing and able to adapt their teaching process ac-
cordingly to students’ needs.

Emerging new approaches to foreign language
teaching often propose more effective ways of reaching
students. One of the more current trends in ELT is the
Lexical Approach which promises the reduction of lan-
guage learning anxiety in students as well as offers more
natural ways of presenting a language to students and
certain retrieval techniques which make learning more
effective. While teachers are learning the concept of the
Lexical Approach and attempting to use it in the class-
room, they unconsciously form a new style of teaching,
one that focuses on lexical chunks and how they func-
tion the way that a native speaker would use them.

3. Towards the Lexical Approach

The Lexical Approach is a way to teach language
which assumes that language is made up of lexical
chunks and that the key to fluency in any language is
the adequate use of such phrases. The idea behind the
lexical approach is that "Language is grammaticalised
lexis, not lexicalised grammar" (Lewis, 1993).
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According to Lewis, grammar translation, audiolin-
gual or even communicative approaches to teaching do
not seem to be particularly effective as they rely on
methods of distinguishing lexical and grammatical units
based on strictly artificial criteria. Focusing on single
words and isolated grammatical concepts makes the
learner less proficient and in way less able to under-
stand and use idiomatic expressions used naturally by
native speakers.

Lewis points out that strings of words are stored as
meaningful units much longer than single words. There-
fore, according to an English researcher, the basic cri-
terion for distinguishing lexical teaching units should be
not only the frequency of coexistence but also to what
extent they are fixed phrases. For example, how would
you grammatically deconstruct phrases like "by the
way" or "make a decision"? In such cases, grammar be-
comes an afterthought. However, native speakers know
they are valid because they “sound” good.

Chunking is indeed a memory enhancement tech-
nique. Grouping common co-occurring words and treat-
ing them as one larger whole allows the brain to process
more information. Chunking allows to teach immense
quantities of information rapidly. Instead of processing
each word in a sentence individually, what each word
means and how each grammatically relates to the next
word, students deal with fragments. Instead of building
word for word fluency, students do it one phrase at
a time.

Another advantage of this way of teaching is that it
raises consciousness of a foreign language. It caters for
the process of noticing the lexical item, which is an ini-
tial but fundamental step when dealing with new vocab-
ulary and grammar.
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4. How to become a lexical teacher?

In order to become a lexical teacher, one should
adopt certain beliefs about a language and develop a set
of methodological preferences for techniques, activities,
error correction methods as well as passion to investi-
gate the Lexical Approach. All of these will form a unique
style of teaching which will be represented in certain
way of dealing with a language and teaching in the
classroom.

The lexical approach eliminates the grammar / vo-
cabulary dichotomy and instead presents language flu-
ency as the ability to adapt base expressions easily and
quickly to different situations. We build sentences and
communicate using thousands of these phrases. Thus,
language teaching should reflect this reality in the class-
room in order to make education more life-like.

When a teacher adopts a lexical approach to teach-
ing, they affect not only their teaching style but also
change the way in which they perceive the language.
Since grammar is not taught in a traditional grammar
translation method or even a communicative approach
way, it is not therefore put in the centre of attention and
loses its stigma. Students tend to be scared of grammar
material at a lesson while being taught in a traditional
way, which may lead to language learning anxiety and
series of inhibitions while acquiring certain grammatical
notions. That affects not only learning grammar but is
overgeneralised on the whole approach to a foreign lan-
guage learnt at school (Szyszka, 2011).

Many lexical teachers report that starting teaching
lexically lowered students’ anxiety towards grammar as
they do not perceive it as something exclusive from
a language but an inherent part of the system of com-
munication (Dervic, M., Becirovic, S. 2020).

This way of teaching only superficially disregards
grammar, however its scope is shifted from “big” gram-
mar of tenses, modalities and aspects to the “small”
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grammar of collocations and phrases, as Lewis says:
“The lexical approach implies a diminished role of the
grammar of sentences, at least to sub-intermediate lev-
els. In contrast, it is associated with an increased role
for the grammar of words (collocation and related) and
the grammar of the text (supersense)" (Lewis, 1993, 194-
195).

In order to become a “lexical teacher” we should
adopt and consciously use at least some methodological
implications of the lexical approach. Since students
should be exposed to natural language from early stages
in order to acquire fixed phrases in context, it is advisa-
ble to place emphasis on receptive skills, of which lis-
tening is especially essential.

What is more, according to the Lexical Approach,
language is not learnt by learning individual sounds and
structures and then combining them, but by increasing
the ability to break down wholes into parts. Therefore,
we can also communicatively use whole phrases without
understanding their constituent parts. Whereas context
plays a significant role in teaching lexis almost in any
other method or approach, the Lexical Approach hints
that a co-text is equally important. Co-text, understood
as the linguistic environment of a word, rather than the
non-verbal environment in which a word is used, shows
a student how a word is used in combination with other
words in an utterance. Even without providing a situa-
tional context, a student is able to understand the
phrase i.e., use it in a conversation with other students
in class.

If one ventures to become a lexical teacher, then
they probably would acquire a liking for non-linear no-
tation formats, such as mind maps, word trees and
other graphic organisers which are an inherent part of
the Lexical Approach. What is of the greatest im-
portance, almost all known exercise types, to which
teachers of English as a foreign language have become
accustomed, can be used in a “lexical approach” lesson
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as long as they meet two criteria. First of all, they need
to include “significant” lexical phrases. This is so be-
cause the Lexical Approach advocates teaching a lan-
guage “as it is” not as it is prescribed by grammarians.
For this reason, a teacher might want to be able to ana-
lyse the language with the use of linguistic corpus tools
in order to be aware of the “significance” of chunks. An-
other requirement would be the repeated presentation
of lexical units together with important collocations in
order to show the use of the phrases and make them
easier to remember (Lewis, 1993).

When it comes to dealing with an error, it is worth
noting that an error is not stigmatised in the Lexical Ap-
proach and understood as a natural way towards accu-
racy, whereas reformulation should be a natural re-
sponse to the student's error.

Many lexical approach practitioners, such as Hugh
Dellar or Leo Selivan, advocate using on-line interactive
games such as Quizlet as a way to practise lexical
chunks in order to cater for the retention of vocabulary.
In conclusion, it is worth adopting a “lexical” style of
teaching as it seems it may reduce students’ fear of
a language but also may boost more natural way stu-
dents use a foreign language. Thanks to the Lexical Ap-
proach a foreign language, especially one which is
taught in a public school, may feel less as a school sub-
ject and more as means of true communication.

However, the language approach cannot be mas-
tered by a teacher without the deep study of a contem-
porary language and without being familiar with the
works of Lewis or teacher trainers such as Dellar or Se-
livan. Moreover, it will be only possible once a teacher
adopts a series of classroom habits and assumptions of
the language itself.
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5. Conclusions

Once a teacher starts teaching lexically, not only
will they better understand the importance of lexical in-
ferencing in the vocabulary learning process, but they
will also be able to examine how words are acquired in
a more natural, not “school-like” way. This involves
a long, complex process of which an important aspect is
retention of the chunks. Thus, an educator will be better
equipped to teach lessons that are more memorable to
students.

Apart from perception and motivation to learn
a language, a significant aspect is also retention, and
this may be achieved by numerous repetitions, as lexical
chunks need to be encountered several times before
they are learnt. Students’ memory may be aided by stim-
ulating students’ personal involvement, as words are
most likely to be remembered if they have some personal
association for the learner. Therefore, students should
be encouraged to use newly learnt phrases in contexts
relevant to them. The Lexical Approach may be realised
in communicative activities and teacher-led conversa-
tions but also through more traditional lexical activities
such as translation, phrases matching and sentence
transformation tasks, but also in text analysis for the
search of collocations.
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Podejscie do jezyka oparte na uzusie i process uczenia
sie i akwizycji konstrukcji drugiego jezyka

Abstrakt

Artykul omawia zastosowanie podejscia do jezyka w oparciu
0 uzus w procesie uczenia sie i akwizycji konstrukcji w dru-
gim jezyku. Konstrukcje jezykowe to kolokacje o roznym stop-
niu skonwencjonalizowania, poczynajac od zwrotow idioma-
tycznych, poprzez zakorzenione zwroty jezykowe, az po bar-
dziej swobodne kolokacje np. fraza nominalna NP. Kompeten-
cja jezykowa to umiejetnos¢ korzystania z ustrukturyzowa-
nego zbioru konstrukcji w ktorym jest miejsce zarowno dla
konstrukcji, ktéorymi rzadza abstrakcyjne reguly oraz kon-
strukcji nieregularnych, ktére sa w zdecydowanej wiekszosci.
Podejscie do jezyka w oparciu o uzus podkresla fundamen-
talna role pamieci w procesie uczenia sie i akwizycji regular-
nych i nieregularnych konstrukcji w drugim jezyku. Akwizy-
cja wezesnych konstrukgcji leksykalnych sugeruje, ze odgry-
waja one bardzo istotna role w asocjacyjnym charakterze
ludzkiego poznania. Podejscie do jezyka w oparciu o uzus ofe-
ruje wiele mozliwosci badania doswiadczenia znaczenia
w drugim jezyku.
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Kluczowe slowa: wylaniajace sie struktury poznawcze, po-
dejsScie w oparciu o uzus, akwizycja jezyka

Abstract

The paper discusses an implementation of a usage-based ap-
proach to the process of learning and acquisition of L2 con-
structions. Constructions are understood as collocations of
various degrees of conventionalisation: from idiomatic expres-
sions (e.g. sell out to someone) - fixed phrases (e.g. to be
sgeamish at/about) to less fixed collocations like an NP. Lin-
guistic competence is perceived as the mastery of construc-
tions which eventually build up the structured inventory (a sort
of a list) that represents the speaker’s knowledge of language.
Linguistic constructions or units are seen as emergent cogni-
tive routines that are activated and motivated by an L2 concep-
tual system. Higher frequency and intensity of language expe-
rience results in a higher degree of cognitive routinisation that
affects the processing of the unit. The usage-based approach
is an emergence-based memory system in which there is no
need for a separate system of rules that are independent of
constructions in the system. The successful learning and ac-
quisition of early lexical constructions seems to be a funda-
mental process of human associative cognition. The concep-
tual structures associated with lexical constructions are
viewed as prompts for complex processes of conceptualization,
i.e. the experience of meaning in L2. The usage-based ap-
proach seems to offer a lot of opportunities for linguistically
aware L2 educators to investigate various aspects of experienc-
ing meaning in L2.

Keywords: emergent cognitive routines, a usage-based ap-
proach, successful learning — acquisition

The article discusses a usage-based approach to
language and cognition whose assumptions and re-
search tools appear to account for various aspects of
constructing meaning. Instead of looking at language as
a set of stored units (constructions) which are operated
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on by a set of stored rules or procedures that produce
some output, second language units (words, phrases,
etc.,) are seen as emergent cognitive routines activated
and motivated by a second - language conceptual sys-
tem. Cognitive routines are assumed to emerge due to
the frequency and intensity of second language experi-
ence. The emerging cognitive routines appear to enable
an L2 learner to achieve the fundamental aim of L2
learning, i.e. to learn to experience meaning in the target
language.

A usage-based approach to language holds that
language constructions emerge from language use.
Knowledge of language is knowledge how language is
used and language constructions or language units are
seen as emerging cognitive routines. Language learning
and acquisition is understood as the extraction of lin-
guistic constructions or units from patterns in the usage
events experienced by the language learner. Construc-
tions are collocations of various degrees of convention-
alisation: from idiomatic expressions (e.g. kick the
bucket) - fixed phrases (e.g. to be squeamish at/about) to
less fixed collocations like an NP.

The set of constructions or language units eventu-
ally build up the structured inventory (a sort of a list)
that represents the speaker’s language system or
knowledge of language. The list is enormous as it in-
cludes constructions of varying degree of complexity:
from simple morphemes, lexical items and phrases to
sentences. In other words, emerging linguistic compe-
tence is conceived of as the mastery of language units;
from the highly canonical (‘core grammar’ e.g. making
plural forms of countable nouns) through the so-called
mixed constructions (with both unique and regular
properties, e.g. the —er construction as in the bigger they
are, the better they are) to non-canonical or concrete (pe-
ripheral) expressions like spick-and- span.
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From the perspective of an L2 learner, peripheral
or non-canonical language units need to be learned in-
dividually as they require additional cognitive effort
and practice to become easily accessible to the lan-
guage user. The assumption is that becoming a com-
petent language user involves a lot of learning hence
the role of innate structures specific to language is
minimized.

It is quite a common phenomenon for an L2 learner
to master both a general rule (such as e.g. making past
tense forms of regular verbs) and a number of specific
examples like e.g. fathered, uncovered, etc., that are eas-
ily accessed without activating the general pattern.
Since rules in English are productive to a certain degree,
the majority of language units or constructions need to
be learned and acquired in a piecemeal fashion by an L2
learner.

Fouconnier (1994) observes that there is a long tra-
dition in linguistics of studying first the ‘simplest’, the
most ‘typical’ constructions, then building a theory from
this ‘core’ fragment, and only later extending the analy-
sis to ‘creative’ instances of language use. In a usage-
based approach, however, irregular word forms appear
to occur among the more frequent language units or
constructions. Following Bybee (2000), frequency has an
indispensable role in any explanatory account of lan-
guage. Irregular inflectional forms are quite consistently
found among the higher frequency words in the lexicon.
For example, it is not surprising that the verb with the
most irregular person verb forms in English is the fre-
quent verb be. It also needs to be stressed that
was/were are the only past forms in modern English
that distinguish person.

Since instances of producing and understanding
language are especially significant in the structuring
of the linguistic system, they are also important in
successful learning i.e. acquisition of language. In a
usage-based model, children are assumed to learn
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and acquire concrete linguistic expressions imita-
tively and then - using general cognitive skills - chil-
dren categorize, schematize and combine the newly
learned expressions and structures.

The hypothesis that knowledge of language
emerges from language use provides an opportunity for
cognitive linguists to engage with social-interactional
nature of language i.e. assume a maximally broad ap-
proach to the experience of meaning and the ways the
amazing phenomenon is reflected in language use.
Speakers can be said to construe their experience for
the purpose of communicating that experience to oth-
ers, which in turn has broader social-interactional pur-
poses; and hearers likewise invoke a construal of the ut-
terance for those broader purposes. In other words, the
output, i.e. the language produced by speakers is at the
same time the input for hearers. This means that lin-
guistic processing is bidirectional, i.e. involving both lan-
guage production and comprehension viewed as two in-
separable processes.

There are a number of examples of research that
focus on the process of learning at the forefront of lan-
guage acquisition. Tomasello (1992, 2000) suggests that
most young children’s early language is organized
around concrete item-based linguistic schemas (the
verb-island hypothesis). It should be stressed that the
early lexical constructions (called formulas) are verb-
specific rather than some abstract rules. In the next
stage of development children gradually start to con-
struct more adult-like linguistic constructions or lan-
guage units in a piecemeal fashion. The successful
learning and acquisition of early lexical constructions
seems to be a fundamental process of human associa-
tive cognition. The conceptual structure associated with
lexical constructions can be viewed as prompts for com-
plex processes of conceptualization, i.e. the experience
of meaning.
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A usage-based approach to language holds that
language is not an autonomous cognitive faculty. This
means that the cognitive processes that are used in pro-
ductive and receptive language skills are not fundamen-
tally different from the cognitive processes like visual
perception or reasoning. For example, the process of in-
ferring means comprehending meaning beyond the L2
input. A conventional meaning of a specific language
unit or construction often varies relative to context. For
example, in a very simple construction like adjective +
noun, the adjective appears to assign a fixed property to
the noun it modifies, e.g. brown shoes, the fixed property
brown is assigned to shoes. There should also be a fixed
property associated with the adjective safe that modifies
anoun. However, Fouconnier and Turner (2003) observe
that in the uses of safe in the context of a child playing
at the beach with a shovel, there is no fixed property
that safe assigns to the child (The child is safe), the
beach (The beach is safe) or the shovel (The shovel is
safe). The adjective safe prompts us to evoke the imagi-
nary scenario of danger with roles like victim (child), lo-
cation (beach) and instrument (shovel). The adjective
safe can be said to eliminate the danger in a way.

Many experienced L2 teachers have always recog-
nized the significance of introducing sequenced or
structured language input in that L2 units are intro-
duced gradually in meaningful sequences and with an
eye to the frequency of occurrence, i.e. usefulness of
the individual language unit. This also means that the
so-called fixed or idiomatic language units appear to
have a special status and hence they should not be
treated as exceptions but rather as the most significant
aspect of any natural language.

It should be observed that the experience of form
and meaning pairing could be more significant than
frequency of occurrence, however. For example, the
definite article THE is probably the most frequent word
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in English yet its successful learning and acquisition
in L1 and L2 is rather late.

Sometimes even the full context is insufficient in
determining the association between form and meaning.
For example, lonin (2008) observes a subtle contrast in
the use of THE related to definiteness and specificity.

[+definite, +specific]
1. I want to talk to the owner of
the store — She is my neighbor
and I have an urgent message
for her.

[+definite]
2. I want to talk to the owner
of the store whoever that is.

The successful learning and acquisition of the
subtle contrast in the use of the definite article could
be a real challenge. The perspective of a usage-based
approach to language holds that the representation of
linguistic knowledge is essentially the same as the rep-
resentation of any other conceptual structures. There-
fore, there is no need to draw a distinction between lin-
guistic and non-linguistic knowledge, between acquisi-
tion and learning, between habits (cognitive routines)
and rules, between competence and performance. Lan-
guage is viewed as a structured inventory of regular and
peripheral language units. Furthermore, peripheral or
irregular language units or constructions occur among
the more frequently used language forms. Since the
model is an emergence-based system, it does not need
a separate system of rules independent of units in the
system. The model allows for the learning of both reg-
ular and irregular (peripheral) language units in a uni-
form way, i.e. without relegating the so-called excep-
tions to the lexicon. The emerging cognitive routines
can be said to motivate our linguistic behavior and they
enable L2 learners to construct and experience mean-
ing in L2. A usage-based approach to language seems
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to offer a lot of opportunities to highlight various as-
pects of experiencing meaning in L2 and help L2 teach-
ers make informed decisions in relation to L2 input.
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W kierunku leksykalno-semantycznej typologii angiel-
skich czasownikow sposobu ruchu w kontekscie naucza-
nia jezyka angielskiego

Abstrakt

Tekst przedstawia przeglad wybranych zagadnien istotnych
dla opracowania wyczerpujacej typologii czasownikéw spo-
sobu ruchu w kontekscie dydaktyki jezyka angielskiego jako
jezyka obcego. Wychodzac od ogromnej zlozonosci seman-
tycznej w obrebie sposobow ruchu, przedstawione zostaty do-
tychczasowe modele proponowane do ich opisu, w tym podej-
Scia dekompozycyjne, schematyzacja w obrebie struktury
zdarzen oraz uzycie naturalnego metajezyka semantycznego.
Dodatkowo, biorac pod uwage ogromna polisemi¢ czasowni-
kow tego typu, mozna zauwazyc, ze cho¢ proponowane do tej
pory kategoryzacje poznawczo-semantyczne stanowia nie-
zwykle cenny dorobek naukowy, nie sa ukierunkowane na
praktyczne zastosowania w nauczaniu jezyka angielskiego.

Slowa kluczowe: semantyka leksykalna, zdarzenia ruchu,
kategoryzacja, czasowniki ruchu, sposéb
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Abstract

This study offers a review of selected issues relevant to a com-
prehensive typology of motion manner verbs, that is, verbs
whose lexical semantics specifies a manner in which motion
takes place, in the context of teaching/learning English as
a foreign language (EFL). Starting with an overview of the in-
herent complexity involved in motion manner semantics, it
presents different models offered for a semantic explication
of motion manner, including decompositional, event sche-
matic, and Natural Semantic Metalanguage approaches. Ad-
ditionally, by demonstrating a colossal polysemy of motion
manner verbs, it shows that while cognitive semantic catego-
rizations proposed so far are highly valuable, they might still
be inadequate for practical applications in EFL.

Keywords: lexical semantics, motion events, categorization,
motion verbs, manner

1. Introduction

The notion of motion manner has been approached
in lexical semantic studies in many different ways.
A basic distinction between movement and displacement
in motion events dates back to Descartes, who (in his
Principles of Philosophy: 1644 /1985, Part II, 24) defines
movement as the means of obtaining displacement,
which is a change of location pursued in motion. This
distinction was later recapitulated by Tesniére, who in
his Elements of structural syntax (1959/2015) presented
the following example to illustrate the difference.

A squirrel walking in its wheel is performing

a movement that can be very fast, but the wheel

is not fastened to its axle and so moves under the

squirrel’s feet such that the squirrel does not ob-

tain any displacement and always ends up in the
same spot. His fate is comparable to that of a cy-
cling mannequin who pedals incessantly on a sus-
pended bicycle in a sports shop window. The
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wheels spin in midair because they have no con-

tact with the ground. The cyclist makes a move-

ment, but he undertakes no displacement

(Tesniére: 1959/2015, 311).

What the above-quoted passage indicates is the pos-
sibility of disassociating movement from displacement,
for instance, by sitting immobile in a train compartment
throughout the entire journey. If the problem is reduced
to its essentials, displacement is extrinsic to a motion
event. It focuses on the space in which a change of loca-
tion occurs. On the other hand, movement is intrinsic,
which means that the nature of movement is tied to the
physical conditions of its subject.

A basic conceptualization of an object in motion
involves the schema of PATH, which was proposed by
Lakoff (1987, 267) among basic kinesthetic image sche-
mas (without regard to the characteristics of the object
or the details of the trajectory it follows, cf. Jackendoff:
1983, Ch. 9). Lakoff (1987) argues that the basic expe-
rience of motion can be described more thoroughly with
a SOURCE-PATH—-GOAL schema, which reflects that “Every
time we move anywhere there is a place we start from,
a place we wind up at, a sequence of contiguous loca-
tions connecting the starting and ending points, and
a direction” (Lakoff: 1987, 275).

Talmy (1985; 2000, 25) sketches a prototypical
motion event similarly as a situation which “consists of
one object (Figure) moving or located with respect to
another object (the reference object or Ground)”. The
basic schema of Motion event has four core compo-
nents, which apart from the above-mentioned Figure
and Ground, include also Motion and Path. The Path is
a path followed or site occupied by the Figure object
with respect to the Ground. The component of Motion
“refers to the presence per se of motion or locatedness
in the event” (Talmy: 2000, 25), despite the fact that in
the latter motion as such does not occur. Moreover,
Talmy (2000, 35-36) distinguishes two types of motion
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found in motion events: translational motion, in which
“an object’s basic location shifts from one point to an-
other in space”; and self-contained motion, in which “an
object keeps its same, or ‘average’ location”, e.g. oscil-
lation, rotation, expansion, contraction, etc.

Moreover, Talmy (1985; 2000, 26) distinguishes
an associated Co-event: “a motion event can be asso-
ciated with an external Co-event that most often bears
the relation of Manner or of Cause to it”. Thus, besides
the above-mentioned four internal components of the
core schema of motion, the Manner component reflects
the way in which the motion takes place, and the
Cause is the cause of its occurrence. Talmy (1985,
139-140) explains that the assessment of whether
Manner or Cause is conflated in a verb depends on the
verb’s basic reference to what the Figure does or to
what the Agent/Instrument does. For instance, “Tom
rolled the keg” expresses Manner since the verb basi-
cally refers to what the Figure (keg) did. On the other
hand, “Tom pushed the keg” expresses Cause because
the verb refers to what the Agent (Tom) did.

2. Complexity of motion manner semantics

In his early publication on the lexicalization pat-
terns of motion events, Talmy (1985, 128) defines man-
ner of motion as “a subsidiary action or state that a Pa-
tient manifests concurrently with its main action or
state”. Taking a critical outlook on this provision, Slobin
(2006, 62) points out it is rather generic and may serve
as an umbrella term for a number of various aspects, for
instance motor pattern, e.g. hop, jump, skip; rate of mo-
tion, e.g. walk, run, sprint; attitude, e.g. amble, saunter,
stroll; force dynamics, e.g. step, tread, tramp, and so
forth.

Dodge and Lakoff (2005) point out that motion de-
scriptions often convey information which expands be-
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yond certain basic cognitive semantic schemas of mo-
tion. For instance, sentences such as “She sprinted” or
“We strolled arm in arm” do not specify the properties of
the movers or their destinations. Instead, sprint indi-
cates that the mover is running fast and stroll indicates
that the mover is walking slowly and leisurely. Some
verbs of this type describe basic manners of human gait,
e.g. amble, march, saunter, stride, etc., others describe
types of running, e.g. jog, run, sprint, etc., yet some oth-
ers refer to various forms of jumping, e.g. jump, hop,
leap, etc. Dodge and Lakoff (2005, 68) assume that dif-
ferent types of semantic information related to mover,
gait, speed, effort, and body part can be approached as
elements constituting collectively a more complex
schema, which they label LocOMOTION. They assume
that this schema enables us, for instance, to infer that
if a person is trudging, they are not running, but moving
in a manner more effortful than it would be if they were
strolling, and so on.

In a similar vein, Oakley (2007, 231-232) notes
that diagrams used for image-schematic representation
of motion in cognitive linguistic literature (e.g. Dewell:
1994; Langacker: 1987; 2008; Mandler: 1992) typically
employ simple lines to mark a trajectory, e.g. straight or
curved. He emphasizes that in such scenarios the man-
ner of motion remains largely underspecified. Moreover,
lexical semantic studies tend to overlook basic distinc-
tions between SELF-MOTION and CAUSED MOTION, as well
as ANIMATE MOTION and INANIMATE MOTION recognized by
Mandler (1992; 2004) as fundamental to our concep-
tions of motion.

Jackendoff (2012, 1142) also emphasizes the need
to identify various manners of motion. He points out
that English verbs used to refer to different manners of
motion can be ascribed to several subcategories, which
include: (1) types of motion that can be attributed to any
sort of object, e.g. bounce, float, glide, roll, slide, etc.; (2)
types of locomotion, e.g. fly, run, swim, slither, walk,
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etc.; (3) specific types of bipedal locomotion, e.g. waddle,
dance, stagger, shuffle, limp, jog, sprint, etc.; (4) types of
motion without changing overall position, e.g. rotate,
shake, twirl, wave, wiggle, etc.; (5) types of shape
change, e.g. elongate, grow, shrink, widen, twist, etc. He
emphasizes that spatial conceptual structure must pro-
vide means for encoding and identifying each of these
motion types.

Slobin (1997, 459) proposes to distinguish “a ‘two-
tiered’ lexicon of motion manner verbs: the neutral, eve-
ryday verbs - like walk, fly, and climb, and the more ex-
pressive or exceptional verbs — like dash, swoop, and
scramble. In English, which belongs to the Satelite-lan-
guage group (see Talmy: 1985; 2000 for a broader dis-
cussion), they are accompanied by a large collection of
the second-tier verbs, which elaborate manner details.
Slobin (2004; 2006) suggests that in English the first-
tier verbs can be approached as classificatory with ref-
erence to distinguishing basic types of creatures: birds
fly, fish swim, humans walk, snakes slither, etc.

Slobin (2004, 255) summarizes the situation in
lexical semantic studies of motion manner rather pes-
simistically: “Manner covers an ill-defined set of dimen-
sions that modulate motion, including motor pattern,
rate, rhythm, posture, affect, and evaluative factors”.
Mani and Pustejovsky (2012, 48) are less vocal in their
criticism, noting only that “Using the notion of ‘manner’
to distinguish types of movement in language has been
a mixed bag, at best”.

3. Decompositional semantic approaches to motion
manner

As a proponent of decompositional representations,
Jackendoff (1983; 1990) discerns different classes of
motion verbs whose members differ primarily by infor-
mation about manner. In his initial publication,
Jackendoff (1983) assumes that verbs of locomotion,
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such as walk, run, lope, jog, sprint, scurry share a com-
mon element, which is basically movement in physical
space. At the same time, these verbs represent a partic-
ular visual and/or motor pattern that specifies a char-
acteristic gait and/or speed. However, he sees their se-
mantic distinctions as quite difficult to pin down other
than impressionistically: “In this respect they resemble
the color words, which also are grammatically homoge-
neous and can be really distinguished only by osten-
sion” (Jackendoff: 1983, 149).

However, in his subsequent book, Jackendoff
(1990) offers a solution for the distinction between dif-
ferent verbs of motion manner. He proposes to distin-
guish two basic components of lexical meaning: (1) Con-
ceptual Structure, which captures the syntactically rele-
vant aspects of a word’s meaning and (2) 3D model rep-
resentation, which he proposes to ground in Marr’s
(1982/2010) theory of vision. The theory assumes that
visual categories can be encoded in the format of 3D
model structures, which include a viewpoint-independ-
ent geometric representations composed of a part-whole
structure and an axis around which it structured (see
Jackendoff: 1996b; 2012; Landau & Jackendoff: 1993;
Marr & Vaina: 1982). Jackendoff (1990, 34, 88) argues
that this approach should enable us to distinguish be-
tween verbs such as run, jog, and lope, which are syn-
tactically parallel, that is, share the same conceptual
structure, but at the same time differ in the 3D model
representations. Because for Jackendoff it is the con-
ceptual structure that constitutes the proper object of
semantic enquiry, further inquiries into the manner of
motion have been largely abandoned in his later studies.

Jackendoff’s (1990) approach to the manner of mo-
tion has been criticized by Taylor (1996), who argues that
the difference between jogging and running cannot be dis-
tinguished exclusively on the basis of the 3D model rep-
resentations, that is, in terms of the shape of movements
that a person makes. He suggests that a full account of



39

the semantics of these verbs should be characterized
against a stereotyped conception (or an idealized cognitive
model in Lakoff’s (1987) terms). On this account, the ac-
tivity of jogging is associated with a certain lifestyle,
which emphasizes fitness and physical well-being among
its values and attitudes. This lifestyle, which is embraced
typically by middle class members in affluent societies,
provides a number of characteristics of jogging, as op-
posed to running.
The jogger jogs for exercise; jogging is not a com-
petitive activity; one does not jog to beat a world
record, or even to beat one’s fellow joggers. Neither
does one jog in order to arrive at some destination.
(If the stereotypical jogger needs to get some place,
he takes the BMW.) Of course, when jogging, the
jogger has to jog somewhere, in the sense that he
has, perforce, to jog along some route, and past
various places along this route. But the specific
route, and the specific places that the jogger
passes, are quite incidental to the activity per se
(Taylor: 1996, 26).
On the other hand, running has a much broader range
of uses. Essentially, it is a manner of locomotion whose
essential aspect is speed. Although one can run for ex-
ercise, which provides a degree of overlap between the
verbs run and jog, typically one runs to a place because
they need to get there quickly, which provides the basis
for running as a competitive sporting activity. In broader
terms, Taylor’s (1996) study demonstrates that at
a more fine-grained level of analysis the differences be-
tween the verbs of motion manner cannot be fully ac-
counted for by coupling the syntactically relevant as-
pects with the 3D model representations.

In his reply, Jackendoff (1996a) admits that he over-
looked the syntactic difference between “run/*jog a race”.
He explains that he proposed to use Marr’s (1982/2010)
model because it offered a detailed and perceptually mo-
tivated solution to encode these aspects of word meaning
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that expand beyond the standard feature decomposition.
He adds that this line of formal investigation has not been
actively pursued after Marr’s premature death (Jackend-
off: 1996a, 104).

The problem of mapping different motion manners
onto different geometric and topological properties was
taken up more recently by Mani and Pustejovsky (2012).
In their computational approach to motion semantics,
manner is not considered a unique factor in character-
izing motion, but instead is viewed as a specification or
modification of other basic semantic components:
“There is no manner field in defining motion. The char-
acterization of manner is merely the modification of
other aspects of the motion frame” (Mani & Pustejovsky:
2012, 49).

As an important part of their proposal of formal de-
scription, they adopt the model called Region Connection
Calculus 8 (RCC-8) used for defining static spatial rela-
tions (Randell, Cui, & Cohn: 1992). It identifies eight
jointly exhaustive and pairwise disjoint relations be-
tween two spatial regions X and Y, such as: (1) Discon-
nected (DC); (2) Externally Connected (EC); (3) Partial
Overlap (PO); (4) Equal (EQ) — X and Y occupy the exact
same Euclidean space; and so on. On the basis of the
RCC-8 topological constraints that hold between the
Figure and Ground during the movement, Mani and
Pustejovsky (2012, Ch. 2.4) propose to differentiate dif-
ferent manner predicates. For example, while the verb
slide is characterized by the mover being Externally
Connected (EC) with respect to the earth, for the verb fly
the mover is Disconnected (DC) with respect to the
earth. Additional manners can be distinguished by tak-
ing into account whether the topological relation is con-
stant throughout the process of motion.

One must take into account, however, that the for-
mal description of motion manner semantics proposed by
Mani and Pustejovsky (2012) was developed for the sake
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of a straightforward componential model of representa-
tion applicable in computational applications. Some
qualitative properties of motion such as speed or effort
are not covered in their approach, although these are
considered worthwhile topics to be tackled in future
studies (Mani & Pustejovsky: 2012, 144-145).

4. Motion manner verbs as semantic root modifiers

Another important line in the lexical semantic
studies of motion verbs has been carried out by Levin
and Rappaport Hovav (1991; 1992; 2005; 2013; 2014,
Rappaport Hovav & Levin: 1998; 2010). Levin and Rap-
paport Hovav (2005; Rappaport Hovav & Levin: 1998)
assume that the semantic structure of verbs can be de-
composed into two basic components: a generic compo-
nent representing an event type, such as ACT/DO, CAUSE,
BECOME, GO or STAY, which they term event schema, and
an idiosyncratic component of verb meaning, which they
term root (cf. Jackendoff: 1990). A root’s most important
property is its ontological type, which includes a rela-
tively small set of properties such as state, result, thing,
surface/ container, manner, and instrument. Roots may
be integrated into event structures in two ways: a root
may fill an argument position associated with a primitive
predicate or it may serve as a modifier of a predicate
(Levin & Rappaport Hovav: 2005, 70-75).

Levin and Rappaport Hovav (2005, 72) propose that
modifier roots might be appropriate for distinguishing
verbs of motion manner, such as walk, run, skip, and
jog. Because manners can be viewed as modifiers of ac-
tivity predicates, a root of the ontological type “manner”
is represented as a modifier. A common representation
for the verbs of manner is [x ACT<MANNER-], €.Z2. jOg: [X
ACT<Jog>|]. On this account, all manner of motion verbs
share the basic event structure template consisting of
the predicate ACT and a manner root.
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Rappaport Hovav and Levin (2010) propose that
a verb root can only be associated with a single category
in an event schema: “a root has only one ontological cat-
egory even if the meaning components that determine its
categorization are themselves very complex” (Rappaport
Hovav & Levin: 2010, 34). Although a root of manner can
involve many meaning components, it is still associated
with a single ontological category because the actual con-
tent of the root does not matter. For instance, the motion
manner verb tango, which basically means to perform
this specific dance, is obviously associated with more lex-
ical entailments than the verb dance itself. However, from
the perspective of their common ontological category
tango is no more complex than dance: both are manner
verbs.

5. Motion manner in Natural Semantic Metalanguage

Another attempt at a systematic description of mo-
tion manner verbs was proposed by Goddard,
Wierzbicka, and Wong (2017; see also Goddard: 2011,
Ch. 9.1), who offer the methodology of Natural Semantic
Metalanguage (NSM) (Wierzbicka: 1996; 2006; Goddard:
2008; 2011; Goddard & Wierzbicka: 2014) for examina-
tion of motion manner verbs across languages. They
present detailed semantic explications of the conceptual
semantics of two manner verbs walk and run in English
and their nearest counterparts in German. They argue
that earlier attempts taken by other researchers (e.g.
Jackendoff: 1990), use metalanguage that is “too de-
pendent on technical or English-specific concepts to
plausibly represent the naive conceptualisation of ordi-
nary speakers” (Goddard, Wierzbicka, & Wong: 2017,
304).

They assume that verbs of human locomotion can
be expected to follow a semantic template similar to other
physical activity verbs (see Goddard: 2011, Ch. 9), which
falls into four broad sections: (1) Lexicosyntactic Frame,
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(2) Prototypical Scenario, (3) Manner, and (4) Potential
Outcome. On this account, verbs walk and run share
a common Lexicosyntactic Frame, which is based
around the prime DO with its obligatory primary argu-
ment (‘someone X’) coupled with a second component
MOVE that specifies a result of the action being carried
out. For both walking and running the frame is: some-
one X is doing something somewhere for some time; be-
cause of this, this someone is moving in this place during
this time as this someone wants. Also the Potential Out-
come, which describes the consequence of the activity
continuing for some time is parallel for these verbs: “this
someone can be far from the place where this someone
was before”.

For instance, Goddard, Wierzbicka, and Wong
(2017) argue that two elements differentiate the verbs
walk and run from each other. One is the Prototypical
Scenario. Although for both verbs it is getting to another
place, for walking it is “after some time", whereas for
running “after a short time”, which emphasizes a sense
of urgency involved in running (see Taylor: 1996, 26—
28). The other element differentiating these verbs in the
NSM descriptions is the Manner section, which de-
scribes a coordinated set of body-part movements and
the effect they have on the body as a whole. Following
earlier Nida’s (1975, 120) and Miller and Johnson-
Laird’s (1976, 551-552) observations, the explications
in NSM differ with respect to the foot movement pattern.
In walking, “one foot touches the ground” and “during this
time the other foot moves for a short time above the
ground”, and then “touches the ground in another
place...in front of this someone’s body”. In contrast,
while running, “one foot moves for a very short time
above the ground”, then it is “in front of this someone’s
body”, and then “it touches the ground for a very short
time”, which emphasizes the feet moving quickly above
the ground. For both walk and run their respective Man-
ner explications specify that the activity has an iterative
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structure, i.e. someone “does something with the legs
many times”, which causes them to move repetitively
(Goddard, Wierzbicka, & Wong: 2017, 317-318).

Goddard, Wierzbicka, and Wong (2017) argue that
the NSM approach provides a methodology suitable for
the semantic analysis of fine-grained differences among
the verbs of motion manner across languages, which
Jackendoff (1990) puts outside the scope of description in
propositional symbolic terms. Although the proposed se-
mantic explications are rather convoluted, Goddard,
Wierzbicka, and Wong (2017) emphasize that they are
meant to provide a cognitively realistic account of a way
of conceptualizing different manners of motion. They add
that typically most of the semantic detail implicit in the
meaning of motion manner verbs is processed in every-
day speaking and thinking of fluent language users as
chunks, without conscious attention to the semantic
content.

6. Polysemy of motion manner verbs

What makes the development of a universal lexical-
semantic typology of motion manner verbs additionally
difficult is their ubiquitous polysemy. Starting with ex-
amining definitions of the verb in six dictionaries, Fill-
more and Atkins (2000) demonstrate polysemy of the
verb crawl. They list the following senses of the verb il-
lustrated with abridged examples drawn from the BNC:
(1) of person: dragging body, e.g. “with a last effort he
crawled up the path”; (2) of person: on hands and knees,
e.g. “I crawled smartly after him”; (3) of baby: manner of
motion, e.g. “the moment a child can crawl, every-
thing...”; (4) of traffic: move slowly, e.g. “cars crawl along
at fifteen miles per hour”; (5) of insects, crabs, etc.: man-
ner of motion, e.g. “a beetle began to crawl up his leg”;
(6) of snakes, worms, etc.: manner of motion, e.g. “larvae
of worms crawl up the blades of grass”; (7) of person:
grovel, fawn, e.g. “the way you crawl to them makes me
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sick”; (8) of place: be swarming with, e.g. “the area was
crawling with caterpillars”; (9) of skin, etc.: creeping
sensation, e.g. “his skin crawled and his hair prickled
on his neck”.

They point out that even these nine different sense
distinctions taken from dictionaries fail to distinguish
some other senses of the verb crawl that crop up in the
corpus data. For instance, (10) other types of non-hu-
man creatures, such as cats, hedgehogs, or injured an-
imals may be said to crawl, e.g. “A cat can crawl through
any hole it can get its head through”; (11) inanimate
entities, such as clouds, fog, steam, or darkness may
be said to crawl, e.g., “Darkness crawled through the
suburbs like a flood of black ink”; (12) the verb can be
used to emphasize the abject nature of the event, e.g.
“They had nothing for it but to crawl back to Mr Scully”;
(13) people travelling in slowly moving vehicles may
also be said metonymically to be crawling, e.g. “Nicola
took over an hour to crawl the three miles from
Holhorn”; (14) the verb is also used to emphasize the
slowness of activities, e.g. “The party’s share of the vote
crawled up to barely 35 per cent”; (15) periods of time
may be said to crawl by, or crawl past, if they seem to
be interminable, e.g. “The weeks crawled by...”, “The
morning crawled past”.

What can be observed in the above-listed senses of
crawl is that they refer to different objects. Essentially,
senses 1, 2, 3, 7, 9, 12, 13 refer to humans. Senses 5,
6, 10 refer to animate creatures. Senses 4, 8, 11, 14, 15
refer to inanimate entities. However, within this basic
distinction there are some important differences. With
reference to human gaits, the verb may be used to refer
to adults (1 and 2), specifically to babies (3), social as-
pects (7, 12), body parts (9), or, by a metonymical exten-
sion, to vehicles (13). Moreover, with reference to ani-
mals, the verb may be used to refer to insects, which
have more than four legs (5), snakes, which do not have
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legs at all (6), and four-legged animals (10). With refer-
ence to inanimate entities, the verb may relate to con-
crete objects (4), places (8), shapeless objects (11), activ-
ities (14), and abstract notions (15).

In broader terms, the above-reviewed study demon-
strates that the meanings of motion manner verbs are
centered around certain prototypes rather than discrete
categories with sharp borders. Fillmore and Atkins
(2000, 100) emphasize that trying to classify word-mean-
ings in respect to cases where the prototype fits and then
classifying the varieties of departures from the prototype
is a “slippery work” because there are no objective criteria
for the analysis of a word into senses. For this reason,
without access to empirical linguistic data, it is impossi-
ble to state unequivocally which of the senses of a given
verbs of motion manner can be relevant, through meto-
nymical and metaphorical extensions, to a particular sce-
nario.

7. Conclusion

What emerges from the above-reviewed proposals
of systematic categorization of motion manner seman-
tics in English is that despite many years of studies the
manner of motion still remains a relatively underdevel-
oped area of lexical-semantic studies (cf. Slobin: 2004,
255; Mani and Pustejovsky: 2012, 48). The most con-
spicuous problem is the lack of fully systematic criteria
allowing for systematization of motion verbs (see Ibar-
retxe-Antunano: 2019 for a recent attempt at developing
a semantic grid for typological classification of motion
ideophones). Arriving at a systematic set of principles for
a typology of English verbs of motion manner is defi-
nitely a formidable task since, as pointed out by Miller
and Johnson-Laird (1976, 526-531), the criteria availa-
ble for distinguishing motion verbs in English “generate
numerous borderline cases and gray areas”. Typically,
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certain motion verbs inherit some conceptual and for-
mal properties from others, which makes conceptual
distinctions difficult to draw precisely (see Wilkins
& Hill: 1995).

None of the above-reviewed approaches to a sys-
tematic description of motion manner semantics has
been widely accepted without criticism. The decomposi-
tional approaches proposed by Jackendoff (1990;
1996b) and Mani and Pustejovsky (2012) offer ex-
tremely concise models of representation, which are
highly useful for computational applications. On the
other hand, such technical/geometrical solutions are of
limited use in the practice of explaining English verbs of
motion manner in second language acquisition (see Tay-
lor, 2008 for a broader discussion on the role prototypes
in the conceptualization of language users).

On the other end of the spectrum of representation
models is the fairly straightforward approach of reductive
paraphrases offered by the NSM approach (Wierzbicka:
1996; 2006; Goddard: 2008; 2011; Goddard &
Wierzbicka: 2014). It attempts to articulate the semantic
complexity of manner motion verbs component by com-
ponent. However, what it boils down to is paraphrasing
natural language meanings in the metalanguage of se-
mantic primes, which may sound rather awkward to
learners of English, especially at advanced levels of pro-
ficiency, when the distinctions among specific verbs of
motion come to play an important role.

What appears to offer a fairly optimal solution for
applications in EFL is the event schematic model pro-
posed by Levin and Rappaport Hovav (2005; 2013). Ap-
proaching verbs of motion manner as root modifiers that
share the basic conceptual template while referring to a
specific activity might be the most plausible solution for
explaining conceptualizations to ordinary learners of
English. However, within this framework the only com-
prehensive typology of English motion manner verbs
dates back to the proposal published by Levin in 1993
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(see Walinski, 2018 for an example of application). As it
nears the 30th anniversary, it is apparent that a more
fine-grained typology would be desirable, especially for
the purpose of teaching and learning English as a for-
eign language.
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Abstrakt

Przedmiotem artykulu sa wybrane zagadnienia dotyczace re-
lacji pomiedzy dwoma modelami nominacji. Pierwszy wzor
nominacyjny jest klasyczna z punktu widzenia strukturali-
zmu dychotomig miedzy formg a semantyka znaku, warun-
kujaca taksonomiczny charakter denotatow. Drugi zas wzor
warunkuje relacje znaku jezykowego nie do denotatéw, lecz
do zjawisk, ktorych kodowanie w jezyku polega na tzw. ,ge-
Scie wskazujacym”, np. zaimkoéw, ale rowniez innych czesci
mowy. Wspolna cecha takich jednostek jest przewaga seman-
tyki relacjonalnej nad znaczeniem denotatywnym. Podstawo-
wym problemem badawczym sg zatem wspélne i rézniace sie
cechy nominacji taksonomicznej i deiktycznej. Analiza bazuje
na zalozeniach teoretycznych jezykoznawstwa funkcjonal-
nego, a takze teorii gramatykalizacji. Stosowane metody ba-
dawcze to analiza struktury semantycznej; metoda funkcjo-
nalna; metoda tzw. ,re-analizy” w badaniach nad procesami
gramatykalizacji i degramatykalizacji. Problem badawczy jest
rozwiazywany w drodze synchronicznej i diachronicznej ana-
lizy odpowiedniego materialu empirycznego.

Slowa kluczowe: taksonomia, mereologia, deiksa, nomina-
cja, gramatykalizacja, degramatykalizacja.
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Abstract

The paper deals with selected aspects of the relation between
two models of nomination. The first pattern of nomination is
from the classical point of view of structuralism a dichotomy
between form and semantics of a sign which determines the
taxonomic character of denoted entities. The second one de-
termines the relation of a language sign not to its denota-
tions, but rather to phenomena, whose encoding is based on
the so called “deictic gesture”, e.g. pronouns, but also other
parts of speech. The common feature of such entities is the
predomination of relational semantics over denotative se-
mantics. The basic research problems are, thus, common
and different features of taxonomic and deictic nomination.
The analysis is based on theoretical assumptions of the func-
tional linguistics, as well as the theory of grammaticalization.
The research methods are the analysis of semantic structure;
the functional method; the method of so called “re-analyses”
in investigations of grammaticalization and de-grammatical-
ization processes. The research problem is being solved by
the synchronic and diachronic analyses of the empirical ma-
terial.

Keywords: taxonomy, mereology, deixis, nomination, gram-
maticalization, de-grammaticalization.

1. Einleitung und Zielstellung

Die in der Linguistik als klassisch geltende Defini-
tion des Sprachzeichens von F. de Saussure (vgl. Saus-
sure 1916/2005: 73-75) bezieht sich auf autonome le-
xikalische Entitdten, deren Relation zu den bezeichne-
ten Dingen der Aufienwelt eine gewisse Ikonizitdt von
Zeichen und Ding voraussetzt. Freilich handelt es sich
nicht um Ikonizitdt im Sinne einer naturgegebenen Kor-
relation zwischen akustischer Form (signifiant) und de-
ren Begriffswert (signifié), die de Saussure eindeutig als
arbitrar einstuft (vgl. Saussure 1916/2005: 75-77). Die-
ses Problem verdient freilich eine gesonderte Behand-
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lung. Hier und weiter soll darunter dagegen eine Wider-
spiegelung der assoziativen ,vertikalen“ Hierarchie der
Dinge in der Paradigmatik der Lexeme verstanden wer-
den (vgl. Saussure 1916/2005: 134-136), etwa bei der
Relation zwischen Hyperonymen und Hyponymen im
Wortschatz (vgl. u. v. a Harm 2015: 71-73), die der ta-
xonomischen bzw. mereologischen Logik der Weltord-
nung entspricht (vgl. Bunt 1985, Ridder 2002): Natur —
Lebewesen — Tier — Sdugetier — Nagetier — Maus — Feld-
maus. Jedoch ist eine begrifflich konzipierte Taxonomie
zwar eine wichtige, aber keinesfalls eine unverdufierli-
che Eigenschaft sprachlicher Zeichen. Neben taxono-
misch geordneten Zeichen gibt es namlich Zeichen, die
pure Relationen kodieren, ohne sie den taxonomisch de-
finierbaren Klassen von Begriffsbezeichnungen zuzu-
weisen. Dazu gehoéren nicht nur klassische Entitaten
mit deiktischer Semantik, welche diverse Zeiggesten
versprachlichen, wie Pronomina oder Lokal- bzw. Tem-
poraladverbien wie dieser, jener, hier, dort, jetzt, dann
etc. (vgl. u. v .a. Brugmann 1904: 8, Rauh 1984: 29,
Wunderlich 1985: 67, Diewald 1991: 94; 133). Auch
Substantive, Adjektive und Verben kénnen durchaus
relationale Semantik besitzen, indem sie keine logisch
begriindeten Taxonomien, sondern vielmehr deiktisch
konzipierte Relationen kodieren. Dazu gehoéren solche
Lexeme wie z.B. die Verwandtschaftsbezeichnungen,
aber auch Wérter vom Typ Freund, Feind, Nachbar etc.;
Adjektive des Typs eklig, hdsslich, sympathisch, fremd,
verwandt etc.; Verben wie z.B. kommen und andere En-
titdten ohne explizit kodierte logisch-taxonomische
Werte. Die dahinter stehenden Quasi-Taxonomien sind
namlich scheinbar und weisen keine Merkmale auf, die
sie sonstigen begrifflich-ideographischen Klassen von
Lexemen zuweisen lassen. Die im vorliegenden Beitrag
prasentierte Analyse hat zum Ziel, essentielle Differen-
zen zwischen taxonomischen und deiktischen Nomina-
tionsmustern zu ermitteln, wobei ein Bezug deiktischer
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Nomination zur Grammatikalisierung bzw. Degramma-
tikalisierung beim Sprachwandel hergestellt wird.

2. Zum Unterschied zwischen Taxonomie und Deixis
bei Nomination

Eingangs soll die hier anvisierte Opposition an recht
anschaulichen und einfachen Beispielen demonstriert
werden:

(1) Wer ist das? Ein Mann / eine Frau / ein Kind /

ein Hengst / eine Stute / ein Fohlen (Fullen).

(2) Wer ist das? Ein Vater / eine Mutter / ein Sohn /

ein Freund / ein Feind.

Es fallt auf, dass die Nomina unter (1) sich problemlos
in hierarchische Klassen einordnen lassen, die taxono-
mischen Wert besitzen. Ein Mann lasst sich z.B. als ‘er-
wachsene Person méannlichen Geschlechts’ definieren,
und die Substantive Frau bzw. Kind lassen sich ihrer-
seits durch Anderung von jeweiligen semantischen
Merkmalen (respektive ‘weiblich’ und ‘nicht erwach-
sen’) beschreiben; bei Pferden wird statt ‘Person’ das
Merkmal ‘Tier’ mit weiteren subklassifizierenden Merk-
malen wie z.B. ‘Saugetier’, ‘Huftier’ etc. eingesetzt. Ver-
tikal lassen sich diese Substantive ,nach oben® als Ko-
Hyponyme von Hyperonymen wie Mensch oder Tier ein-
ordnen, die ihrerseits Kohyponyme vom Hyperonym Le-
bewesen sind, etc., und ,nach unten® als Hyperonyme
von Wortern wie z.B. Deutscher, Franzésin / Bauer, Bdu-
erin / Junge, Mddchen | Rappe, Schimmel, Fuchs /
Wallach, Ross, Gaul usw. Die ,lexikalische Nische“, wel-
che jedes dieser Lexeme ausfillt, ist aus der Sicht der
mereologischen Taxonomie von Teil und Ganzem,
Klasse und Art gut nachvollziehbar.

Bei (2) haben wir dagegen mit einer anderen Art von
Bedeutungen zu tun, bei der Relationen kodiert werden,
die sich primér nicht auf andere Lexeme, sondern auf
eine satzexterne Instanz (den Sprecher) oder eine satz-
interne Instanz (den Bezugsreferenten) beziehen. Zwar
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kann man das Substantiv Vater ebenfalls in semanti-
sche Merkmale zerlegen, ja dies wird sehr hdufig gerade
an derartigen Lexemen als vermeintlichen Paradebei-
spielen demonstriert: [+belebt], [+human.]|, [+m&nnlich],
[+erwachsen], [+hat Kinder]. In der Tat scheint die Defi-
nition von Vater als ‘erwachsene méannliche Person, die
ein oder mehrere Kind(er) hat’ véllig korrekt und voll-
standig zu sein. Doch ist diese Definition zwar korrekt,
aber deutlich insuffizient. Es gibt namlich nur wenige
Kontexte, in denen dieses Substantiv ,taxonomisch
verstanden wird, z.B. Mein Nachbar ist Vater geworden;
Da geht ein junger Vater mit dem Kinderwagen etc. In
den meisten Kontexten wird dieses Nomen aber in Be-
gleitung anderer Lexeme verwendet und stellt in derar-
tigen AufRerungen eine Relation zu einer anderen Person
her: Mein Vater ist Schuldirektor; Lisas Vater ist 45 Jahre
alt; Der Vater meiner Kollegin sammelt Briefmarken; Sie
hat mit dem Vater von Hans gesprochen etc. In derarti-
gen Auflerungen ist Vater relational zu verstehen, nam-
lich als eine Person, die mit einer anderen Person ver-
wandt ist und somit nicht allgemein ‘Vater’ ist, sondern
ausschliefflich als engster Verwandter dieser konkreten
Person ‘fungiert’.

Allgemein sind Verwandtschaftsbezeichnungen je-
doch nicht reine Deiktika, da sie — unter anderem dank
ihrer lexikalischen Feldstruktur — zwar in der Regel
keine feste denotative Semantik aufweisen, aber den-
noch ihre eigene, wenngleich relational begrindete, Ta-
xonomie besitzen. Viel starker ist die deiktische Kompo-
nente bei Wortpaaren wie Freund — Feind ausgepragt.
Die taxonomisch begriindete begrifflich-ideographische
Semantik ist entsprechend schwacher vertreten: Der
Freund von meinem Feind ist mein Feind. Im Gegensatz
zu Gestern ist ein Vater von zwei Kindern verhaftet wor-
denist der Satz ?Gestern ist ein Freund verhaftet worden
ohne eine deutliche relationale Referenz sinnlos. Dies
gilt ibrigens fur einige Lexeme des lexikalischen Feldes
‘Verwandtschaftsbezeichnungen’. Es gentigt im oben
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angefihrten Satz mit dem Subjekt Vater dieses durch
Bruder zu ersetzen, um sich zu vergewissern, dass
selbst bei Verwandtschaftsbezeichnungen gewisse Le-
xeme sich einer begrifflich festen Taxonomisierung ent-
ziehen: *Gestern ist ein Bruder verhaftet worden.

Einige Nomina sind relationale (quasi deiktische)
Entitaten, die aufserhalb von lexikalischen Feldern oder
Oppositionen stehen. Derartige ,deiktische Einzelgan-
ger“ haben ebenfalls rein relationale Semantik und ko-
dieren somit vielmehr eine Zeiggeste im Sinne Brug-
manns (1904) als Gegenstdnde oder Personen. Ein Mus-
terbeispiel fur derartige Entitat ist das Nomen Nachbar,
welches eine Person bezeichnet, deren Identifizierung le-
diglich aus der Perspektive der begleitenden Referenz-
grofSe moglich ist: mein, dein, sein, Peters Nachbar; der
Nachbar von Sabine. Hier handelt es sich um ein typi-
sches Beispiel der genuinen, d.h. lokalen, Deixis, da die
kodierte Person lediglich tiber die rAumliche Nahe zu ei-
ner anderen Person identifiziert wird. Man kann mit ge-
wissen Einschrankungen behaupten, dass das Sub-
stantiv Nachbar ein spezifischer Indikator der nahen
Deixis ist. Die Einschrankungen betreffen freilich den
grundsatzlichen Unterschied zwischen den Markern der
eigentlichen spatialen Deixis (wie die Synsemantika
hier, da) und den relationalen Nomina (wie die Autose-
mantika des Typs Nachbar), der darin besteht, dass bei
den letzteren zusatzlich semantische Komponenten
hinzu kommen, welche der Entitat ein gewisses Denotat
zuweisen lassen (etwa ‘+ANIM’ oder ‘+HUM’). Dieses ist
aber von einer prinzipiell anderen Natur als tibliche De-
notate von Lexemen, die sich taxonomischen Klassen
zuordnen lassen und vertikale Hierarchien von Merk-
malen und den Lexemen selbst (als Merkmalbtindeln)
voraussetzen. Dagegen ist z.B. Nachbar kein Glied taxo-
nomisch organisierter hierarchischer Ketten von Lexe-
men mit begrifflich-ideographischer Semantik, wvgl.
*Gestern ist irgendein Nachbar verhaftet worden. Doch
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das Fehlen dieser wichtigen Eigenschaft macht relatio-
nale Nomina nicht zu Deiktika sui generis. Dies ist ins-
besondere darin zu sehen, dass die relationale Deixis re-
lationaler ,Vollworter” im Gegensatz zu den eigentlichen
Deiktika nicht an die satzexterne Instanz (Sprecher-
bzw. Narrator-Origo) gebunden ist, sondern durchaus
auch eine Relation zu einem satzinternen Glied herstel-
len kann, vgl.: mein Nachbar vs. der Nachbar des Leh-
rers. Interessanterweise gibt es im Fall von Nachbar
doch eine essentielle relational-semantische Opposition
zwischen der Singular- und der Pluralform. Im zweiten
Fall wird n&dmlich die Relation via Pluralitat als Signal
far Teilung eines gemeinsamen ,nahe liegenden“ Rau-
mes hergestellt: ?Der Nachbar ging/Die Nachbarn gingen
ins Kino. Im ersten Fall ist ein Bezug auf eine dritte In-
stanz obligatorisch: Mein Nachbar / Der Nachbar von Sa-
bine ging ins Kino. Im letzteren Fall ist die Korrelation
zwischen den denotierten Entitdten reziprok und bedarf
daher keiner obligatorischen externen Instanz, auch
wenn diese durchaus denkbar ist: Meine Nachbarn gin-
gen ins Kino vs. Die Nachbarn [voneinander| gingen ins
Kino.

Den relationalen Nomina kann also denotative Be-
deutung wohl doch nicht abgesprochen werden, aber sie
hat eine prinzipiell andere Struktur wegen eines spezifi-
schen onomasiologischen Bezugs, welcher primar rela-
tional ist und eine externe Instanz voraussetzt, um legi-
timiert zu werden. Diese Feststellung ist zunachst recht
trivial, aber die Folgen daraus bedurfen einer genaueren
Betrachtung. Im Gegensatz zu anderen Lexemen sind
relationale Nomina keine Glieder mereologisch aufge-
bauter taxonomischer Ketten und verhalten sich in die-
ser Hinsicht dhnlich zu den ublichen Deiktika wie z.B.
Pronomina oder Lokaladverbien, ohne dabei jedoch ihre
denotativen Eigenschaften vollig zu verlieren. Deshalb
kénnen sie einerseits nicht als nicht-nominative (d.h.
deiktische) Entitdten behandelt werden und anderer-
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seits sonstigen autosemantischen Lexemen gleichge-
stellt werden, denen taxonomische, mereologisch konzi-
pierte Hierarchien zu Grunde liegen. Die oben behan-
delten Substantive Freund, Feind, Nachbar bzw. Vater,
Mutter, Bruder, Schwester und andere Verwandtschafts-
bezeichnungen sind somit ihrem Wesen nach relational-
deiktische Autosemantika, die einerseits den denotativ-
taxonomischen Autosemantika und andererseits den
deiktischen Synsemantika gegentiberstehen.

3. Relationale Autosemantika

Oben wurden an ausgewéahlten Beispielen die rela-
tional-deiktischen Substantive behandelt. Es wurde
u.a. gezeigt, dass sie gewissermafien an der Grenze zwi-
schen taxonomisch konzipierten Lexemen und deikti-
schen Entitéten liegen, da sie einerseits autosemantisch
sind (in dem Sinn, dass sie spezifische denotative Be-
zlge kodieren), zugleich aber keine tiblichen Begriffe be-
zeichnen, welche hierarchischen taxonomischen Klas-
sen zugeordnet werden, d.h. eine mereologische Struk-
tur von Bezeichnungen der Ober- und Unterbegriffe ha-
ben. Als Begriffsbezeichnungen sind gerade die Sub-
stantive am besten dazu geeignet, die essentiellen Diffe-
renzen zwischen Taxonomie und deiktischer Relationa-
litdt zu veranschaulichen. Nichtsdestoweniger gibt es
auch ausgepragt deiktische Verben und Adjektive, und
naturlich erst recht deiktische Adverbien.

Das typische deiktisch-relationale Verb ist kom-
men. Es steht im Deutschen (aber auch z.B. im Engli-
schen) den taxonomischen Verben wie gehen, fahren,
laufen, schwimmen, fliegen gegenuber, welche verschie-
dene Arten von Bewegung ausdriicken und Ko-Hypo-
nyme des Hyperonyms sich bewegen sind. Dieses steht
seinerseits dem Verb ruhen gegenuiiber, dessen Ko-Hy-
ponyme die Verben liegen, stehen, sitzen, héingen u.a.
sind. Im Gegensatz dazu ist kommen nicht spezifiziert
und bedeutet nicht etwa die Art und Weise, auf die ein
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bestimmter Zielpunkt erreicht wird, sondern lediglich
das Erreichen dieses Zielpunkts als solches (vgl. Fill-
more 1966: 219-227). In anderen Sprachen, so im Pol-
nischen, wird das Eintreffen allerdings je nach Art und
Weise der Bewegung zum Zielpunkt hin differenziert,
vgl. przyjsé, przyjechad, przyplynaé, przylecieé, sodass
eine den Bewegungsverben symmetrische Taxonomie
vorliegt. Diese ist durch das Vorhandensein der mor-
phologisch kodierten Kategorie des Verbalaspekts in der
Slavia bedingt, wodurch das entsprechende Verbalpra-
fix przy- nicht nur das Erreichen des Ziels, sondern
auch den Abschluss der Handlung bezeichnet. Dadurch
werden spezifische Aspektpaare gebildet, bei denen das
Prafix sowohl als Aspektmarker der Perfektivitat als
auch als lexikalischer Modifikator fungiert.! Die ent-
sprechenden Verbalpaare driicken somit taxonomisch
differenzierte Bewegungsarten aus, wahrend die Prafi-
gierung fur die Markierung von Abschluss (Ergebnis)
der — zielgerichteten — Bewegung zustindig ist. In den
Sprachen ohne ,slawischen® Verbalaspekt kodiert das
relational-deiktische ‘kommen’ dagegen lediglich den
spatialen Endpunkt einer jeden Bewegung. Der Ab-
schluss ist dabei durch die lexikalische Semantik von
‘kommen’ als Achievement laut Zeno Vendlers Klassifi-
kation (vgl. Vendler 1957) automatisch bezeichnet. Die-
ser sprachspezifische Unterschied zeigt, dass die Grenze
zwischen deiktischer Relationalitdt und taxonomisch-
mereologischer Denotation — insbesondere gerade bei
Verben — nicht immer universell und sprachuibergrei-
fend ist und unter bestimmten Bedingungen durchaus
beweglich sein kann.

Bei den Adjektiven und attributiv verwendeten Par-
tizipien sind Taxonomie und Relationalitédt fast genauso
deutlich wie bei Substantiven ausgepragt, vgl. den es-
sentiellen Gegensatz zwischen solchen Adjektiven wie

1 Die Verben przyjezdzad, przychodzié, przyplywad, przylatywaé
sind sekundér gebildete Imperfektiva, deren Imperfektivitat suffixal
kodiert wird.
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griin, rund, scharf, belebt, hélzern einerseits und be-
kannt, fremd, interessant, beliebt etc. andererseits. Drui-
cken die Lexeme der ersteren Gruppe Eigenschaften
aus, die sich problemlos taxonomischen Eigenschafts-
klassen zuordnen lassen und daher tiber mereologisch
konzipierte Hierarchien definierbar sind, kodieren die
Entitaten der letzteren Gruppe paarweise organisierte
Relationen, deren Bewertung tiber die individuelle Ein-
stellung der Origo oder eines virtuell angesetzten Be-
obachters erfolgt und je nach dieser Instanz in ihr Ge-
genteil umschlagen kénnen.

4. Zur historischen Entwicklung deiktischer Nomi-
nation (am Beispiel des Substantivs Freund)

Obwohl nun die absolute Mehrheit der Autoseman-
tika taxonomische Relationen kodieren, stehen deikti-
sche Implikationen historisch bzw. genealogisch gese-
hen gerade am Anfangspunkt des Nominationsprozes-
ses — wegen dem Origobezug. Die Origo als ,Nullpunkt®
der Deixis (vgl. Buhler 1934/1982: 102-103) bewerk-
stelligt ndmlich den genuinen Bezug der zu benennen-
den ,Sache“ auf die Nenner-Instanz. Daher steht die
deiktische Nomination wohl am Anfang des Benen-
nungsaktes. Eine moégliche Rekonstruktion dieses Pro-
zesses kann am folgenden Beispiel demonstriert wer-
den.

Das Substantiv Freund ist — genauso wie sein An-
tonym Feind —, wie oben bereits gezeigt wurde, ein typi-
sches Lexem mit deiktisch-relationaler Bedeutung. Es
drickt ein deiktisches Verhéltnis aus, das entweder di-
rekt origobezogen sein kann (Otto ist mein Freund) oder
einen vermittelten relationalen Bezug indiziert (Otto ist
Peters Freund). Diese Bedeutung wird im Duden-Woér-
terbuch (vgl. Duden 21989: 538) wie folgt definiert:

jemand, der einem anderen in Freundschaft ver-
bunden ist, ihm nahe steht: ein guter F. von mir;
mein F. Klaus; mein bester F.; wir sind -e; ich bin
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sein F. [...] F. werden; viele -e haben, besitzen; un-
ter -en sein usw.
Auffallig ist, dass das konkrete Nomen Freund in dieser
Paraphrase Uiber das abstrakte Nomen Freundschaft er-
klart wird, wobei der Duden in der Paraphrase des Abs-
traktums Freundschaft keine Zirkeldefinition enthalt
(vgl. Duden 21989: 539):
auf gegenseitiger Zuneigung beruhendes Verhalt-
nis der Menschen zueinander: eine innige F.; die
F. zwischen den Kindern; uns verbindet eine tiefe
F.; mit jmdm. F. schliefSen etc.

Bei komplexen (zusammengesetzten und abgeleite-
ten) Wortern werden die Bedeutungsdefinitionen (wenn
sie Uberhaupt gleichstdmmige Woérter nutzen) in aller
Regel umgekehrt erstellt, d.h. vom Simplex zum Derivat
oder Kompositum. Es ware kaum denkbar, dass z. B.
das Substantiv Schule tiber den Schiiler und nicht um-
gekehrt definiert wére. Der Grund fir die abweichende
Bedeutungserklarung von Freund und Freundschaft ist
offenkundig. Es fehlt bei Freund das taxonomisch kon-
zipierte Denotat, was im tiblichen Fall eine angemessene
Definition via Aufzdhlung mereologisch relevanter Merk-
male ermoglicht. Als relationales Nomen bendtigt
Freund eine ,deiktische Begleitung“ (Da geht mein, dein,
unser Freund, Da geht ein Freund von mir) oder ein At-
tribut, das den deiktischen Bezug des Substantivs
Freund betont (Da geht Peters Freund, Da geht der
Freund von Peter). Das Substantiv Freund ist somit zwar
ein konkretes Substantiv, das aber eine abstrakte Rela-
tion kodiert, deren Trager bezeichnet wird (vgl. meine
Ausfuhrungen hierzu in Kotin 2005: 238-240). Es gilt
also die Faustregel, dass nicht die Freundschaft eine Be-
ziehung zwischen Freunden ist, sondern umgekehrt
Freunde Tréger der Freundschaft sind.

Historisch ist nun Freund (ahd. friunt) das substan-
tivierte Partizip I von dem germanischen schwachen
Verb der 2. Klasse mit der Bedeutung ‘lieben’, ‘gern ha-
ben’, das im Gotischen als frijon bezeugt ist. Got.
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frijonds ‘Freund’, also eigentlich der Liebende, gehort zu
der gemeingermanischen Deklinationsklasse partizipia-
ler Ableitungen der sog. nd-Stadmme.

Neben frijon ‘lieben’ bedeutete got. fijan ‘hassen’,

wovon nun das substantivierte Partizip I fijands ‘Feind’,
also eigentlich der Hassende (ahd. fiant), stammt.
Das Verb frijon ist wiederum eine Ableitung mittels des
stammbildenden Suffixes *-6- zu ide. *a-. Die ubliche
Herleitung vom Adjektiv frei basiert auf der genuinen
Semantik des ahd. friund seiner Entsprechungen in an-
deren germanischen Sprachen, also ‘lieb’, ‘erwtinscht’,
noch friher ‘geschtitzt’ und urspriinglich ‘zu der Sippe,
also zu den Lieben, gehoérend; eigen’ (vgl. u.a. Kluge
1999). Auf das Adjektiv fri geht bekanntlich nach der
gangigen Hypothese die Stammesbezeichnung Franken
zuruck.

Das Relational-Deiktische am Konzept ‘Liebe’ be-
steht zweifelsohne in der Bezeichnung einer ,,origoinklu-
siven®“ (vgl. Diewald 1991: 34; 133) bzw. ,origonahen“
(vgl. Krasuchin 2004: 156) Deixis, also der spatialen
Semantik der Nahe. Ist diese Ndhe emotional positiv
konnotiert, erhalt das entsprechende Sprachzeichen die
fir emotive Ausdriicke typischen Merkmale (vgl. Fries
2011: 22-23), ndmlich: der emotionalen Polaritat (in die-
sem Fall ,positiv“), der emotionalen Erwartung (in die-
sem Fall ,erwlinscht“) sowie der emotionalen Intensitat
(in diesem Fall neutral bis stark). Diese sind jedoch
deutlich sekundar. Primér ist dagegen das genuin spa-
tiale Konzept origonaher Deixis, etwa ‘bei mir’ bzw. ‘ne-
ben mir’. Derartige Konzepte werden nun aber bekannt-
lich rein deiktisch kodiert, und zwar nicht durch Auto-
semantika, sondern durch deiktische Synsemantika.
Mit hoher Wahrscheinlichkeit kann der germanische
Stamm etymologisch zu den slawischen Prépositionen
bzw. Prafixen wie etwa russ. npu, npu-; poln. przy, przy-
in der Bedeutung ‘bei, neben; hierher * gestellt werden.
Davon zeugt nicht nur eine recht plausible Entspre-
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chung der phonetischen Form, sondern auch die Sem-
antik bei der Bildung der Substantive mit der Bedeu-
tung ‘Freund, Kollege’ von diesem deiktischen Stamm
in der Slavia. Russ. npusmens, poln. przyjaciel sind von
der genannten Pr&dpostion, dem Verbalstamm, der im
Altkirchenslavischen die Form -ja-ti ‘nehmen’ hat, und
dem Suffix der Nomina agentis -tel’ bzw. —ciel gebildet.
Zweifelsohne sind russ. npusmens, poln. przyjaciel und
dt. Freund bzw. seine germanischen Entsprechungen
(engl. friend, got. frijonds und alle anderen) etymolo-
gisch verwandt. Die véllige lautliche Ubereinstimmung
im Wurzelmorphem ist hier absolut deutlich; p=fist die
Entsprechung, die als erste, oder germanische, Lautver-
schiebung bekannt ist.

Die entgegengesetzte, origoexklusive (Diewald) bzw.
origoferne (Krasuchin) deiktische Perspektivierung, wird
durch andere deiktische Marker ausgedriickt. Am Sla-
wischen kénnen wir dies wiederum besonders deutlich
sehen, vgl. die russischen Préfixe nepe-, npe- ‘durch’,
‘vorbei’, npo- ‘weg’ in nepeceub ‘Uberqueren’,
npeodoniems ‘Uberwinden’, npoitimu ‘vorbeigehen’,
npozHams ‘vertreiben’. Besonders anschaulich sind hier
die russischen Verben npuiimu ‘kommen’ vs. npeiimu
‘vorbeigehen’, npoiimu ‘vorbeigehen, verlaufen’ und
ihre Entsprechungen in anderen slawischen Sprachen
zu demselben Verbalstamm mit der Bedeutung ‘gehen’;
oder auch die polnischen Adjektive poln. przyszty ‘kunf-
tig’ vs. przeszly ‘vergangen’, ebenfalls zum Stamm mit
der Bedeutung ‘gehen’. In etwas verwischter, diachron
jedoch leicht erschliefSbarer Form treten dieselben Ver-
héltnisse bei dt. ver-, vor- und fiir (vgl. auch got. fair-,
faura(-)/faur(-) und fra-) auf, die bekanntlich miteinan-
der und mit o.g. russischen und polnischen Prépositio-
nen bzw. Prafixen etymologisch verwandt sind und auf
verschiedene Ablautstufen der ide. Wurzel *per- zurtick-
gehen.

Freund ist also ursprunglich konzipiert worden als
eine Person, die eine andere Person insofern ‘liebt’, als
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sie diese in ihren engsten Kreis aufnimmt bzw. in ihre
Nahe kommen lasst. Es ist somit davon auszugehen,
dass die autosemantische, dabei aber eine nicht mereo-
logisch bzw. taxonomisch konzipierte Entitédt (das Sub-
stantiv Freund), genealogisch auf den rein deiktischen
Stamm zurtckgeht.

5. Schlussbemerkung: Interpretation aus der Sicht
des Sprachwandels

Aus der Sicht der Theorien des Sprachwandels,
insbesondere der Erklarung von Phdnomenen, die unter
den Begriffen Grammatikalisierung und Degrammatika-
lisierung in der modernen Linguistik behandelt werden,
kann hier folgende Interpretation der oben skizzierten
Entwicklung vorgeschlagen werden. Neben Grammati-
kalisierungsprozessen, die darin bestehen, dass im Er-
gebnis der historischen Entwicklung eine ,Statusmin-
derung” des Volllexems vorliegt, welches zu einem Hilfs-
wort oder gar einem grammatisch gebundenen Mor-
phem wird, gibt es entgegengesetzte Prozesse der Degra-
mmatikalisierung bzw. Lexikalisierung. Im letzteren Fall
wird die urspringlich grammatische (unselbstandige)
Entitat in ihrem Status ,erhoéht“, indem sie zum Vollle-
xem wird. Die erste Entwicklungsrichtung wird als Ent-
wicklung ,down the cline“ bezeichnet, die zweite dage-
gen als Entwicklung ,up the cline“ (vgl. Harnisch 1998:
81, 2004: 215; Harnisch / Krieger 2017: 95). Beispiele
fur die Entwicklung ,nach unten“ (Grammatikalisie-
rung, Statusminderung) sind u.a. die Entstehung von
Préapositionen bzw. Prafixen oder Suffixen aus Vollwoér-
tern, die Entstehung des bestimmten Artikels aus dem
Demonstrativpronomen und des unbestimmten Artikels
aus dem Numerale ein, die Entwicklung von haben vom
Vollverb zum Hilfsverb etc. Degrammatikalisierung bzw.
Lexikalisierung kommen viel seltener vor. In diesem Fall
entstehen Volllexeme aus grammatischen Entitaten
(Statuserh6hung). Die Geschichte von Freund ist eines
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der Paradebeispiele hierfir. Wichtig ist dabei zu beto-
nen, dass die in ihrem Status erh6hten Entitaten den-
noch essentielle Spuren genuiner deiktischer Semantik
beibehalten, was sich darin dufSert, dass sie sich keinen
fir sonstige Volllexeme typischen taxonomischen Hie-
rarchien zuordnen lassen.
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Abstrakt

W artykule zaprezentowano nowe podejscie do podziatu tra-
dycyjnie przyjetej klasyfikacji jezykow nalezacych do grupy
jezykow stowianskich. Grupa jezykow wschodniostowian-
skich skupia jezyk rosyjski, jezyk bialoruski i ukrainski. Zda-
niem autorki takie laczenie jest nieuzasadnione, poniewaz
jest niezgodne z aksjologicznym i morfologicznym kryterium.
Autorka udowadnia w artykule nieslusznosc¢ takiego po-
dziahu.

Slowa kluczowe: jezyki wschodnioslowianskie, leksyka, kla-
syfikacja jezykow, kryterium aksjologiczne

Abstract

The article presents a new approach to the traditional classi-
fication of Slavic languages. The group of East Slavic lan-
guages includes Russian, Belarusian and Ukrainian. Accord-
ing to the author, such a classification is unwarranted be-
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cause it is inconsistent with the axiological and morphologi-
cal criteria. In the article, the author demonstrates that such
a classification is invalid.

Keywords: East Slavic languages, lexis, language classifica-
tion, axiological criterion

1. BBeaeHuue

ITpuHIUI AHTPOIIOLIEHTPU3MA COBPEMEHHOM
IIOCTMOLAEPHUCTCKOM  IapaJUrMbl  IIPENOIIPENECAIET
HOBBIM B3TA4[l Ha HHTEPIIPETALNIO YTBEPAUBIINUXCA B
TPaAUIIMOHHON AMHIBUCTHKE I3bIKOBBIX (paKTOB. B 3TOT
KOHTEKCT OOBEKTHUBHO BCTPaMBaETCs KAACCU(UKAIINA
CAABAHCKON BETBU HHIOOEBPOIIEMCKOM CEMBU HA3BIKOB.
Basupymiagca Ha  TEHEAAOTHMYECKOM  KPUTEPHHU
yCTOdBIIIAACH KAaccuukanud IIPaKTHYECKH
IIOAHOCTBIO HUTHOPHUPYET MOPQOAOTHUECKUH KpUTEePUH
KAaCCHU(UKAIINU SI3bIKOB, a aKCHOAOTHYECKUM KpUTEepU
CBOOUT K OOIIEMy HCTOPHUYECKOMY HAa4daAy PYCCKOTO,
6eAopyCcCKOro M YKpaWHCKOro HapomdoB. IIpu 3Tom He
IIPUHUMAIOTCd BO BHHMAaHHE JAABPHEUIIINE HCTOPHKO-
KyABTYpPHBIE IIyTH OTHUX HapoOaOB, OOYCAOBHUBIIIHE
MEHTAaABHBIE U 93bIKOBBIE PACXOXKIECHULI MEXKAY PYCCKHUM
HaApoOOOM, C OJHOM CTOPOHBI, U OEAOPYCCKUM U

YKpauHCKUM HapogamMu - ¢ gapyro. CkasaHHoOe
o0ycAOBAVBaET aKTyaAbHOCTD 0003HAYEHHOT0
HCCAEJOBAHUS.

Ilean HacTodIleH cTaTbH - oboCHOBATH

aKTyaAU3alluI0 aKCUOAOTHYECKOI'0 ¥ MOP(POAOTHYIECKOTO
KPUTEPUEB KAACCU(MPUKAIINN CAABIHCKUX SI3BIKOB Ha
OCHOBE ITPUHIINIIA aHTPOIIOLIEHTPHU3MA.

[IpenmeToM HCCAENOBaHUS SIBUAUCH AEKCHYECKUE
€IUHUIBI PYCCKOTO, OEAOPYCCKOTO ¢ YKPaAWHCKOIO
93bIKOB U UCTOPHKO-KYABTYPHBIE (PAKThI UX HOCUTEAEH.

B KadecTBe paKTHUYECKOTO MaTepuasa
HCIIOAB30BaACH AEKCHYECKUU U AEKCHKO-
rpaMMaTHYeCKHE CcoCcTaB pPYCCKOro, 6eAopyccKoro u
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YKPaWHCKOIO 43BIKOB C YYE€TOM HCTOPHUKO-KYABTYPHOM
PETPOCIIEKTUBBI UX PA3BUTHM.

Lleab U ob6o3HaYeHHAad mpobaeMaTHKa
HCCA€OBaHUS OOeCIeYnBalOT IIPUMEHdEeMble B HEM
Hay4HbI€ MeTOAbI. JJOMUHHUPYIOIMUMH CPEAN HUX IBHUACH
METOJZ CEMAHTHYECKOIO aHaAu3a, UCIIOAB3YEMBIN IIPU
OIIPEAEAEHUU AEKCHUYECKOTO u AEKCHUKO-
rpaMMaTH4YECKOI0 3HA4YEHUN aHAAU3HPYEMOM AEKCHUKH;
METO/, COIIOCTaBUTEABHOI'O aHAAN3a, IIPUMEHAEMBbIN IIPHU
COIIOCTABA€HUM HAHUMEHOBAHHUU IIPEAMETOB M POAOBOH
IIPUHAOAEKHOCTH CAOB aHAAU3HUPYEMBIX 93BIKOB. Kpome
TOTO, B pPaMKaxX AHHI'BOKYABTYPOAOTHYECKOI'O MeETo[a
HCCAEOBAHNS B OTHAEABHBIX CAy4Yadx IIPUBAECKAACH
IIPUEM  KOHTEHT-aHaAHW3a , HCIOAB3YEMBIH  IIPHU
IIPOEKIIUHM AaHAAU3UPYEMOM AEKCHKH Ha MHCTOPHKO-
KYABTYPHBIM KOHTEKCT.

2. K nmocTaHOBKE Npo0AeMEI

B  AWHIBHCTHYECKOM  AHTEpPAType,  COTAACHO
pacroaaraeMbIM JaHHBIM, OTCYTCTBYET €IUHOOOpa3HOe
MHEHHE OTHOCHTEABHO KAACCHU(PUKAIIUU CAABIHCKHUX
AUTEPATYPHBIX 43bIKOB. [l0 HACTOLAIIEro BPEMEHH HE
0003Ha4YeH eNWHBbIA KPUTEpPUU HX pas3rpaHUYeHUd, a
HMMEHHO: IIOMHUMO IIPUHSTBIX PaHee M€HEAAOTHIECKOTO U
TUIIOAOTHUYECKOT0 (MOP(OAOTHYECKOTO) KPUTEPUEB, B
COBPEMEHHOM $3bIKO3HAHUU BBIABUTAETCI KPUTEPUH
AKCHOAOTHYECKHM (LIEHHOCTHBIM), C dYeM TpPyAHO HeE
COTAACHUTBCH.

Kak  u3BECTHO, TI€HEAAOTHYECKHUH  KpUTEPHUU
oIHupaeTcd Ha IPOUCXOXKACHHE S3bIKa, TUIIOAOTHYECKHUH
- Ha ero CTPYKTYPHO-TpaMMaTHYECKHE
XapaKTEPHUCTUKH, B TO BpeMsI KaK aKCHOAOTHMYECKHUH,
MAYW LE€HHOCTHBIM, KPHUTEPHUH IIpearioraraeT aHaAu3
A3bIKOBBIX €IWHHI] HA OCHOBE 3KCTPAAMHIBHUCTHYECKUX
dakTOpOB. B 3TOM cAyyae HCTOYHUKOM HHTEPIPETAIIUU
CAy?KHUT  HUCTOPHUKO-KYABTYpPHad W  HallMOHAABHAad
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HUAEHTUYHOCTb HOCHUTEAEHN f3bIKOB, HA OCHOBE KOTOPBIX
oHU (POPMUPOBAAUCE.

B CBeETe aKCHOAOTHYECKOTO KpUTEPUS
KAaCCU(PUKAIIUU  CAABAHCKHUX  d3bIKOB  yYE€HBIMU
BBIIBUTAETCSI HECKOABKO 0a30BBIX (PaKTOPOB ee
00yCAOBAEHHOCTU. HMHTEpec B OTOM OTHOLIEHUH
OpefncTaBAseT KOH(ECCHOHAABHBIH IOOXO[,
OTPasKEHHBIH B TPyZAaX IIOABCKOM HCCAE€NOBATEABHUIIBI
Aunpl  [JaseBcko#i-I'paup  (Dalewska-Gren: 2020).
OOOCHOBaHHOCTbL MOAHHOTO IIOAXOAa Oa3upyeTrcs Ha
TpyAaxX Vy4YE€HBbIX, B KOTOPBIX $3bIK U PEAUTHI
paccMaTpuBaIOTCSI B HUX TECHOM B3aMMO3aBHUCHMOCTH.
[lom TaxuM yraoM 3peHUs IIPEACTABAEHBI 3TH [OBE
KaTeropuu B vccaengoBaHuu H.Bb. Me4KOBCKOM. Y4eHbIN
TUIIET: «JI3bIK U PEAUTHS: ABE€ CEMHOTHUKH, ABa oOpasa
MHpa, [OBE€ CTHUXUU B [Aylle 4YeAOBEKa, YyXOOsIIHe
KOPHSMH B IIOACO3HAaHHE, [OBa CaMbBIX TAYOOKUX,
HECXOXKUX U B3aMOCBS3aHHBIX Ha4uaAa B YEAOBEYECKOH
KyAbType» (MeukoBckasa: 1998, 36).

B kaaccudurkanmu AuHHBI [laseBcko#i-I'paHb
IpEeACTaBAE€HBI ABE I'PYIIILI I3bIKOB BHYTPU CAAQBSIHCKOM
BETBU B COOTBETCTBUHM C AUXOTOMHYECKUM IIOAXOO0M
OEeACHHUs XPUCTHAHCTBA Ha ABa HarrpaBAeHud: Slavia La-
tina (Romana) i Slavia Orthodoxa. CoraacHo ydyeHOMY,
Takoe [JeA€HHE S3bIKOB OTpazkaeT IIPHUHAOAEKHOCTD
CTpaH U g3BbIKOB K JIBYM pas3HbIM cpepaM BAUSHHUL. ITO
OCHOBBIBA€TCHd Ha TOM, YTO PEAHTHSI, KaK KyABTypPHO-
IIUBUAU3AIIMOHHBIA MPU3HAK, OblAa U 10 HACTOSIIETO
BPEMEHHU OCTaeTCsd OCHOBHBIM IIOKA3aTE€AEM CTeIIeHU
Pa3BUTHS CAABSHCKHX HapOOOB, a POAb KOCTEAOB —
KATOAWYECKOTO U ITPAaBOCAABHOTO — ITPEACTABASIET COOOH
OOMHUHHUPYIOIIIEE YCAOBHE (POPMHUPOBAHHUS  HAIUH.
[luceMeHHBIN S3bIK B OIIPEAEACHHOUN CTEIIEHU HIBASIET
KOJ «CBOM», ITOCKOABKY OH HCIIOAB30BaACs B 00AacTu
AUTYPTUH, AWUTEPATYpPbl U [AeAoIlIpousBoAcTBa. Ha
Tepputopumn Slavia Latina TakuM HOHUCBEMEHHBIM,
AUTEPATYPHBIM, $3bIKOM OBIA AQTUHCKHH S3BbIK, Ha
TEPPUTOPUU Slavia Orthodoxa - S3BIK
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crapocaaBIHCKUH. Oba 3TH g3bIKa ChIIPaAH OTPOMHYIO
poAb B  IIpolleccax  HOPMaAH3allMd  OTHAEABHBIX
CAaBSIHCKHUX 93bIKOB.

BMmecTe ¢ TeM HeAb3d yTBepKAaTh 0€3yIIPEYHOCTH
JaHHOTO IoAXoda K KAacCHU(UKAIIUM CAaBSIHCKHX
d3bIKOB, Ha 4YTO o0pamlaloT BHHUMAaHHE IEABIH pan
yayeHbIX (MeukoBckas: 1998, 37). B wactHOCTH, OH HeE
OTBE€YAET TIPYIIIE IOXKHOCAABAHCKHX A3BIKOB C TOYKH
3peHHsd TOrO, YTO Ha TEPPUTOPHUH (PYHKIIMOHUPOBAHUSI
9THUX 93bIKOB Haponabl boarapumn, Makenonuu, Cepbuu u
YepHoropuu npuHanasexxkaT K Slavia Orthodoxa, B TO
BpeMd Kak CaoBeHus u XopBatud — K Slavia Latina.
OmHako, KakKk HaM IIPEACTaBALIE€TCd, IIOAHOCTBIO
UTHOPUPOBATH JAHHBIN 1Toaxo 661A0 ObI HEBEPHBIM. Kak
crpaBeaAuBoO nomgdepkusaeT H.b. MeukoBcKad, «d3bIK U
peAurud OTHOCATCH K TeM QpaKTopaM, KOTOpbIe
OIPENECATIOT HAPOAHBIM MEHTAAUTET U IIPHU 3TOM BAHULGIOT
Ha dopMupoBaHUe KakK HUHIUBUIYAABHO-
HETIOBTOPHUMBIX, TaK M HEKOTOPBIX OOMIUX C APYTUMHU
HapoJamH, IpPyHIOBBIX 4YEPT». OTO CBHUIAETEABCTBYET O
TOM, YTO OOO3HAYEHHBIH IIOAXOM CAEAYEeT VIUTBHIBATH B

KOHTEKCTE AKCHOAOTHYECKOTI'O Kpurepud
KAaCCI/Iq)I/IKaLII/II/I CAABAHCKHX A3BbIKOB.
Kak yXeE IIOA9E€EPKHUBAAOCH, COBPEMEHHOE

SA3BIKO3HAHHE  3MO0XU  I[IOCTMOAEPHU3Ma  IBAGETCH
OPUEHTHUPOBAHHBIM Ha aHaAWU3 $3BbIKOBBIX (DAKTOB B
COOTHOLIEHUH ~ S3bIK — OOIIECTBO — KyAabTypa . Caenbl
YCTOMYMBOCTH  AMOO  H3MEHEHHUS  YeAOBEYECKOI'O
MBIIIACHUS U YEAOBEYECKOH NEeSITEABHOCTH OHO HIIET B
eIVHHIIaX $3bIKOBBIX CHCTeM. B Hacrodlliee Bpemd
IIPOBOASATCS HabAlO1eHUS Hax Pa3AUYHBIMU
S5THHYECKHMHU TpPyIIIaMH, OIIHCHIBAIOTCS IIEHHOCTHU B UX
00bIYadax, TPAOUIIUAX U CTHASX KU3HHU, B CTE€PEOTHUIIaX
KOMMYHHUKATHBHOIO IIOBEAEHUS IIpeACTaBUTEAEH 3TUX
TpyHIl B pasHbIX CcHUTyaluax. B CBSI3M C OTHUM
IpPeCTaBASIETCS 3¢ PeKTUBHBIM UHTEpPIIpeTarys
CAQBAHCKHMX  €3BIKOB B  KOHTEKCT€  HCTOPHKO-
KyABTYPHOTO pa3BUTHA HUX HocuTeaeil. Ha aTo B cBoe
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BpeMsl yKasblBaA M3BECTHBIH HCTOPUK U (pPHAOAOT
Huxkoaatt Tpybenkoii, ocobo rmoguepkuBad TOT PaKT, YTO
«IIpaBAUBBIH AVITEPATYpPHBIH A3BIK SIBASIETCSI
HHCTPYMEHTOM [QyXOBHOH KYyABTYPBI W IIpenHa3Ha4dYeH
oA 00paboTKH, Pa3BUTHUA U YIAYOACHHS HE TOABKO
BepU(PUIINPOBAHHON AUTEpPATypbl, HO U HAYYHOMH,
puaocopCKOM, PEAUTHO3HOM UM IIOAUTHYECKOU MBICAM»
(Tpybenkoii: 1995, 141).

Kak mn3BecTHO, HA pa3BUTHE AIOOOTO SI3bIKA BAUSIOT
KakK BHYTpPEeHHHE, TaK U BHEIIHHE, UCTOPHUKO-
KyABTYpHBIe, QaKTopbl. K BHYTpeHHHM U3 HHUX

OTHOCHUTCHA OBOAIOITHA ACKCI/IKO—FpaMMaTI/I‘-IeCKOfI
CHCTEMBI 43bIKa, K BHEIIHHM — TAAaBHBIM o6pa30M
COLIMOKYABTYPHEBIC ACIIEKTHI pPa3sBUTHUA. NubiMmu

cAOBaMU, BHeIIHHE (aKTOpPbl $3bIKOBOIO Pa3BUTHLA
OPUEHTUPYIOTCA Ha MHCTOPUKO-KYABTYPHOE pPa3BUTHE
HOCHUTEAEH TOTO HMAMW HHOTO $13bIKa, YTO OOOCHOBBIBAET

3HAYHUMOCTbD AKCHOAOTHYECKOTO KPUTEPHUST
KAaCCU(PUKAITIN CAABIHCKON BETBH.

CoraacHo AKCHOAOTHIECKOMY KPUTEPHIO,
KAaCCH(pUKAIIUS CAABSHCKHX  $3BIKOB  JIOAYKHA
OCYIIIECTBASTECS C YIE€TOM UX HAITMOHAABHO-KYABTYPHBIX
0COOEHHOCTEH. ITo CBUIETEABCTBY IIOABCKOH

HccaegoBaTeAbHUIIBI B. O4KOBOI U €€ COaBTOPOB, «I3BbIK
ABASETCS HE€ TOABKO IIPEIMETOM AMHIBUCTUYECKUX
HCCAeJOBaHUM, aHaam3a U Kaaccudpuraimu. OH
ABASIETCSI TaKKe CO3/aHueM, KOTOpoe IIpobyxKaaer
CHABHBIE 3MOILIMH CPEIU €TI0 II0AB30BaTeAEH, TaK KaK OH
CBA3BIBAETCH U TpPaKTyeTCd HapaBHE C IIOHATHUSIMH,
IIpUHAAAEXKAIMMH K KaHOHAM HaWBBICHINX IIEHHOCTEU
— TaKHUX KaK Hapo/, 0TYM3Ha, CBoOoAa» (IEpPEBO aBTOpa
craTtbd) (Oczkowa, insz.: 2017). B kauecTBe nmpumepa
ydeHble IIPHUBOAAT CyABOy cepObCKOro M XOpPBaTCKOIO

S3BIKOB, HeoOOCHOBAHHO o0BbeIMHEHHBIE Ha
OIIPENEACHHON CTaUM CBOETO pPa3BUTHS, B T€UYEHHE CTA
AET, B €IUHbIN cepOCKOXOPBaTCKUM S3BIK.

[IppuMeHUTEABHO K 3THUM 43bIKaM YYUTBIBAACH TOABKO
AVHTBUCTHUYECKUM KpUTEPUH, HO II0ABEPraAuCh
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UTHOPUPOBAHUIO CO3HAHMWE W BOAS JAHHOTO S3bIKOBOTO
obO111ecTBa, ero yoexxneHue B coOCTBEHHOMI
UCKAIOYUTEABHOCTH M B OCOOEHHOCTSIX CBOEro $3bIKA.
Ortcroza y4eHble AeAaOT BBIBOI O TOM, UTO OLI€HOYHBIH
KpUTEPUH HMeeT boabIriee 3HaYEeHHE NS
KAACCU(UKAITUU  AHUTEPATYPHBIX  S3bIKOB, HEXKEAH
F€HEAAOTHUYECKHUH U THUIIOAOTHYECKHYM  KPUTEPHUHU.
HammonaarHasgs UWAEHTHYHOCTh UM HCKAIOYHUTEABHOCTH
SI3BIKOB OTpakKaeTcd B TEKCTaX, TaK KaK OHU coAepKaT
B CBOEM COCTaBe€ IIOHSTUS U CHMBOABI, II€penarollrie
coOCTBEHHBIE  SI3BIKOBBIE KOABI, B KOTOPBIX B
UMIAUIIUTHON opMe oTpaxkaeTrcsd UIAEHTUYHOCTH
Hapona.

BMmecTe ¢ TeM yTBEpXKIEHHE, COTAACHO KOTOPOMY B
TPAAUIIMOHHON KAacCH(PUKAIIUH CAAaBSIHCKON BeTBU
AKCHOAOTHYECKUH (PaKTOP IIOAHOCTBHIO HTHOPHUPOBAACS,
IIPEeACTaBASIETCS HECIIPaBEOAUBBIM.. [lpyroe AeAo, YTO B
SI3PIKO3HAHUH ITPOIIIAOTO CTOAETHUS OH OCHOBBIBAaeTCHd Ha
IpoIraraHaANpPyeMoil B KyABTYPOBEOEHUH U B UCTOPHUKO-
KYABTYPHBIX HCCAEIOBAHULAX HOEE O BBICOKOH CTEIIeHU
KyABTYPHOH HWHTeTrpaluu 0OeAOpyCcOB, PYCCKUX U
VKpPaHuHIIEB, YTO BbITEKaeT U3 uaeu «MOCKBa eCTh TPETH
Pum». Kak BUOUM, JOMUPYIOIIMM (PAKTOPOM B JAaHHOM
cAydae  OKaspIBaeTcs  reornoauTwdeckuii. Tarum
obpasom, IIPOJOAIKAIOIIIEECH B COBpPEMEHHOH
AUHTBHUCTHKE TPAOUIHUOHHOE [EA€HHE CAaBSIHCKOH
BETBU Ha TPU I'PYIIIILI, 3aKAIOYAOIIEecs B 00beIUHEHUN
B BOCTOYHOCAABSIHCKYIO I'PYIIIY PYCCKOTO, YKPAUHCKOIO
U OeAOPYCCKOro $3bIKOB, HE BIIMCBIBAETCS HE TOABKO
AKCHOAOTUYECKHH KpUTepU, HO ©U B KpPUTEepUHU
A3bIKOBOM, B YaCTHOCTH AeKcuueckuit. Orcioma
BO3HHKaeT IpobaeMa, Tpebyromiasa pa3perieHus.

AHaausupys 00603Ha4YEeHHYIO mpobaeMy B
AKCHOAOTHYECKOM acCIeKTe, CAEAYET MOAYEPKHYTh, UTO
dopmupoBaBHIascas K X  BEKy ApeBHEpPyCCKas
HapPOJHOCTD c €IMHBIM IPEBHEPYCCKUM
(BOCTOYHOCAAGBSIHCKUM) $3BIKOM B €r0 JUAAEKTHOH
pasHoBUAHOCTH yke B KoHIle XIII Beka pacniagaerca Ha
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HECOOTHOCHUMBIE B MEHTAABHOM U $3BIKOBOM IIAQHE
PYCCKYyIO, YKPAWHCKYI0 B OEAOPYCCKYI0 HApOAHOCTH C
COOTBETCTBYIOIIMMU UM g3blkaMu. CoraacHo H.C.
Tpybeukomy, B mepuon XV, XVI u 1mepBoil TOAOBUHBI
XVII BEKOB CTAaHOBA€EHHE U pPa3BUTHE KYyABTYPHI
Bananuo#t Pycu u kyaprypa Pycu MoCKOBCKON nMeAn
MaKCHUMaAbHbIE Pa3AWYUsI, YTO OOYCAOBAUBAETCH POABIO
IIOABCKOM KYABTYPbl B €BPOIIEH3allUH  KYABTYPBI
ykpauHckod (TpyOerkoi#i: 1995, 362) u B HECKOABKO
MeHbIIIeH CcTereHHn O6eAOPYCCKOMH.

Pasnbie HCTOPHUYECKHE Iy TH pasBUTHA
CIIOCOOCTBOBaAU Pa3AHMYUAM B KyABTYpe, a B CBS3H C
9THM U B CIIOCOO€ MBIITIIAEHUSI CAABSIHCKHX HAPOI0B, UTO
HE MOTAO HE HAaAOXKHUTB CBOEr0 OTIIeYaTKa Ha UX A3bIKH.
AxcuoAOTHYECKUY KPUTEPUH ITPENoIIpeaeAseT TOT (PakT,
YTO $3bIKOBBIE PA3AHYUS HE HIBASIOTCH OOBIYHBIMH
TBOPEHUAMHU Pa3HBIX HA3BaHUM BeEIleH KaK TAKOBBIX —
OHU IIPEACTABASIOT CO0O pe3yAbTaT HHOTO BHIEHUSI
3TUxX Belledl HocuteagaMmu a3bika (Koaeco: 2004).
Hauboaee oTyeTAMBO 3TO OTpakaeTrcs B cdepe
CAOBaApHOI'0O COCTaBa.

3. CAaBsAHCKasI AEKCHKA B €€ €AHHCTBE H Pa3AHYHAX

CaenyeT og4epKHYTh, YTO OIHMCAaHHE PE3YABTATOB
IIPOU3BENEHHOIO aHaAu3a (QaAKTHUYECKOTO MaTepuasa
TpeOyeT OHIpemeAeHHOH OTOBOPKH, CBS3aHHOH C
Ha4YaAbHBIM 3TallOM [JAaHHOT'O HCCAENOBaHHULA. OITO
IpearoAaraeT y4eT OlIPeaeA€HHON MOAU IIOTPENIHOCTU B
IIPEeaCTaBACHHBIX ITPOMEXKYTOYHBIX JaHHBIX. Bcero Ob1A0
cobpaHo okoao 4000 emuHUIl AeKCUKU. B Hacrosmieh
CTaThe aHaAU30M OXBadyeHO O0KOAO 700 aeKceM pyCCKOro
43bIKa U B TAKOM K€ KOAMYECTBE COOTHOCHMBIX ACKCEM
6eAOpPYCCKOr0o, YKPaWHCKOTO U IIOABCKOT'O $I3BIKOB,
M3BAEYEHHBIX M3 HUX TOAKOBBIX CAOBapel, 4TO B II€AOM
cocraBadgeT npuMepHo 2800 AeKCHYECKHX emuHull. B
paMKax HaCTosIIeH CTaTbU B Ka4ecTBe
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HAAIOCTPATHUBHOTO MaTepHuasa B COBOKYITHOCTH
HCIIOAB30BaHO 178 493BIKOBBIX €UHUIL.

ComnocTaBUTEABHBIH aHaAW3 CAOBApPHOIO COCTaBa
COIIOCTaBASIEMBIX $3BIKOB OOHAPYKHUBAaET pPa3AWdUsS B
9KBUBAaA€CHTHOCTH HX ACKCHKH Ha ypoBHE OKOAO 80%.
[Ipu o5TOoM OeaopycCKHMe U YKpPaWHCKHE AEKCEMBI
OPaAKTUYECKH IIOAHOCTBIO HMAEHTHUYHBI 10 3BYKO-
OyKBEHHOMY 0POPMAEHHUIO COOTBETCTBYIOIIIHUM
AE€KCeMaM TIIOABCKOTO s3bIKa. [IpuUBemeM CAeayIOIIHH
HAAIOCTPATUBHBIHA MaTepHaA: PYCCKOE: 8euib, 30HMUK,
robka, nonomeHue, mycop, 6osne3Hb, 601bULOU, KPACHBLU —
C OZTHO# CTOPOHBI; YKPAHUHCKOE: pid, Napacoib, CNIOHUYSL,
PYWHUK, cmimms, xeopoba, eenurkuil, uepeoHUl;
beAopycCcKoe: pau, napacosb, CNAOHIUA, PYUHIK, CMEUUs,
xeapoba, 8s5iKl, UblP8OHbLL, TIOABCKOE: rzecz, parasol,
spédnica, recznik, Smiecie, choroba, wielki, czerwony — c
JAPYTOM CTOPOHBI.

HetpynHo 3aMEeTUTh, 4TO IIPpUBEAEHHBIN
darTUIEeCKUH MaTepHuaa HCCAEJOBAHUS
CBUOETEABCTBYET O IIPOTUBOIIOCTABAEHHH PYCCKUX
AEKCEM TPYIIIe eqHHOOOPa3HBIX AeKCEM OEAOPYCCKOTO U
YKPaAWHCKOTO SI3bIKOB U O COOTBETCTBHUU ITOCAEIHUX
IIOABCKOMY $3bIKy. OroBOpKH TpeOyeT AHIIb YacThb
OEeAOPYCCKOM AEKCHUKH, COBIIQAloOIed C AeKceMaMu
pycckKoro g3bika. B 3TOM caAydae MBI HUMEEM [EAO C
beropycckuM  (peHoOMeHOM, crenuduKa KOTOPOro
3aKAIOYAEeTCsI B TOM, 4YTO B IIPOIlECCE PAa3BUTHUS
OeAOpPYCCKOrO s3bIKA B KOHTEKCTE OOIIEepyCCKOM
KyABTYPBI KaK HeKoeill abCTpakKIMH KOHKPETHO-
HaIlMOHaAbHOE «DEAOPYCCKOE PyCcAO TOXKe Bcerga
CYILIIECTBOBAAO, HO Bcerga ObIAO caabee» B OTAUYHE OT
MaAOPYCCKOT0, TO €CTh YKPAUHCKOT0, pycaa (Tpy0erkoii:
1995, 369).

BMecTe ¢ TeM 0 coaepzKaTeAbHOH U (POpPMaAbHOM
UIEHTUYHOCTH OEAOPYCCKOM U TIIOABCKOH AEKCHKH
CBUZIETEABCTBYET OTPOMHBINM MaccuB (mpumepHo 2800
AEKCEM) COIoCTaBAEMOI0 (PaKTHUUYECKOr0 MaTepuaaa,
HarpuMep (A€KCEMBI ITONAIOTCH B ITOCAE€IOBATEABHOCTH:
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Oeaopycckas AeKceMa — IIOABCKasl AEKCEMA): cuexKa —
Sciezka, pabiub — robié, sapyHak — warunek, mpoxy — tro-
che, dobpa — dobra, 2zanvba — gariba, eeanm — gwatt,
nsipyH — piorun, Haxai — niech, nenetl — lepiej, icHagayb —
isnowadé, uarkayb - czekaé, awykaub - oszukad,
ympowmaus — utrzymadé, naokpacniye — podkreslié, ane —
ale, nnémxi — plotki, nadamax — podatek, adcomax — od-
setek, yblbysisi — cebula, >kKypasiHa — Zurawiny, ax>blHbl —
jezyna, napsuka — porzeczki, nanepa — papier, anogax-
olowek, posap — rower, 2apbama — herbata, ¢peparki — fe-
ranki, napanem - parapet, 6yoviHax - budynek ,
cymieHHe — sumienie, gscesnne — wesele, cmpaiix — strajk,
sananka — zapatka, cwweimak — zeszyt , psu — rzecz U
pyrye.

Pycckue aekceMbl B 3HAYHTEABHO CBOE€H dYacTH
PEACTaBASIIOT COOOM 3aWMCTBOBAaHHSA, B TOM YHCAE
TIOPKMU3MBI, Ha YTO YKas3blBalOT, B YaCTHOCTH,
HCCAE€OBaHUS Ka3axCTAaHCKOTO II03Ta U Y4EHOrOo
Onxxaca CyaetimeHoBa (CyaeiiMeHOB). AHaAU3UPyd
OpeBHepycckoe mpou3BeneHue «CAOBO O  IIOAKY
HUropeBe», MOA3T-UCCAENOBATEAb BBIIBASET B HEM
3HAYUTEABHOE€ KOAUYECTBO TIOPKU3MOB, UTO IT03BOAHAO
eMy B KHHUTe «A3 U 9» 0003HAYUTE TYPAaHCKUH 9A€MEHT B
AEKCHYECKOM COCTaBE€ PYCCKOIO sI3bIKAa. YBEPEHHBIH B
IIPABOBEPHOCTH IIOAYYEHHBIX pe3yabraroB, Oaxkac
CyaeliMeHOB B KadecTBe amnurpadga K CBoed KHHUTe
BbIOMpAET CAEAYIOIINE CTPOKH, IPUHAAEIKAIIHE [TO3TY
C. MapkoBy:

B senurxom “Cnoge o nonrky”, kax byliHas mpaea,

Bpociu 6 CnaestHCKYro CmpoKy Kunuaxkckue
cnosa.

B EeAOM COTIOCTaBUTEABHBIH aHaAu3
pacroaaraeMoifi HaMHU AEKCHKHU CBUOETEABCTBYET O
npuMepHo 80 TIIpolleHTaX HECOOTBETCTBUA PYCCKOM

AEKCUKH CAOBapHOMY cocTaBy bGeaopycckoro,
YKPauHCKOTO M IIOABCKOTO SI3BIKOB. PyCCKHE AEKCEMBI,
SIBASISICh 3aUMCTBOBaHUSIMH, IPOEIHUPYIOT Ha

KOMIIOHEHT «‘I}DKOIE» , 9To ABAAETCA 3€PKaAbBHBEIM
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OTpaskeHHuEeM MEHTAABHBIX YepT PyccKoro deaoBeka. O6
3TOM CBHETEABCTBYIOT HCCA€NOBAHHUS TaKUX PYCCKHUX
duaocodos, kak A.H. BepaseB (Bepases: 2004), H.C.
Tpybenkoii (Tpydeukoii: 1995) u ap. He cayuaiino H.C.
TpybOenkoii ycmMaTpuBaeT B PYCCKOM MEHTaABHOCTHU
CAABIHCKUM U TYpPaHCKHH 5A€MEHTbl B pPaBHBIX
COOTHOLIEHUIX. Y4YEHBIH [OAYEepPKUBAET, YTO «B
3THOTpaPuYecKoM OTHOIIIEHUH PYyCCKHM Hapoa He
ABASETCH UCKAIOYHUTEABHO IIPEeICTaBUTEAEM
«cAaBgHCTBa». Pycckue BMecTe C yrpo-oMHHaMH H C
BOAXKCKHUMH TIOPKAMHU COCTaBASIIOT OCOOYIO KYABTYPHYIO
30Hy, HMEIOIIYI0 CBSI3M W CO CAaBAHCTBOM, H C
«TYypaHCKUM» BocTokoM, IIpHuyeM TpPYyAHO CKa3aThb,
KOTOpPble U3 O3THX CBd3€d TIIpoYyHEe U CHABHEEe»
(Tpybenkoii: 1995, 138). B MEHTaABHBIX IPEAIIOYTEHUIX
KaK COCTaBAGIOIINX KyABTYPBbl PYCCKOTO Hapoza
IPOSIBASIFOTCSI KaK CAaBAHCKHE, TaK U TIOPKCKHE
SAE€MEHTHI.

[IpencraBasgerca HEOOXOOUMBIM AWIIL OTOBOPHUTD,
YTO AEKCEMBI PYCCKOT'O U IIOABCKOTO H3BIKOB C
UOEHTUYHBIM 3BYKO-OYKBEHHBIM COCTaBOM, HMEIOIIIHE
COBEPIIEHHO HECOOTHOCHMBIE MEXIy COOO¥ 3Ha4YeHUs,
TO €CTh IPEACTaBASIOIIHE COOOH OMOHUMBI, B
HaCToOSLIEeH cTaTbe He paccMmarpuBaroTcd. OTMeTHM
AUINBb, YTO OHU (POPMHUPYIOT  PYCCKO-TIOABCKYIO
OMOHUMUIO, HHTEPIPETHPYEMYIO B AHHTBUCTHYECKOM
IIePEBOOBENEHNN KaK AOXKHbIE [APY3bsl IIEPEBOMYNKA,
HaIpuMep: IoAbCKoe: gadaé — paszosapusams (Cp.:
pycckoe: eadamb — OpeAcKaspIBaTh — Oyayiiee’);
IOABCKOE: Sklep — maeasun (Cp.: pycCckKoe: cknen —
TocTpoika C BHYTPEHHUM IIOMEIIlEHUEM [Ad Tpoba’);
IIOABCKOE: magazyn — cknaod (Cp.: PYCCKOe: Ma2a3uH —
TIOCTPOMKA [IAd IIPOAA KU TOBApPOB’); IIOABCKOE: kawior —
uKpa (cp.: pyccKoe: Kogep — ’'TKAHOE HU3AEAHE [IAd
IIOKPBITHS I10AA UAU yKpaIlleHUs CTeH’); IIOABCKOE: Zapo-
mnié¢ — 3abblme (Cp.: PyCCKOE: 3aNOMHUMb — 'COXPAHUTD
B IIaMsTH’); IOABCKOe: dywan — Kogep (Cp.: PYCCKOE:
dusaH — TpenMeT MeOeAn’); moAabckoe: lustro — zepkaso
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(cp.: pycckoe: sitocmpa — TIOTOAOYHBIA OCBETUTEABHBIN
npubop’); moabckoe: kaczka — ymrka (Cp.: pyCCKoe: Kauka
— ’KayaHHWe CyJHa Ha BOAHAax’); IOAbCKoe: plotka -
cniemHst (Cp.: PycCCKoe: niemrka — 'WHCTPYMEHT [Ad
OuThbs’); moAbCKoe: uroda — kpacoma (Cp.: pycCKoe: ypoo
— 'HEKpacuBBIA 1m0 0e300pa3ust 4eA0BeEK'); IIOABCKOE: we-
sele — ceadvba (cp.: pyCcCKoe: gecesibe — ’pamlOCTHOE
HaCTpOeHMe’); IIOABCKOE: prosto — npsimo (Cp.: PycCCKoe:
npocmo — 'HECAOXKHO’); IIOABCKOe: brak — omcymcmeue
(cp.: pycckoe: 6pak — Cynpy>KeCKue OTHOIIIeHUd ) U Op.

[IpencraBaeHHBbIE AEKCHUYEeCKUe 0COOEHHOCTU
CBUETEABCTBYIOT O CIIPAaBEOAWBOCTH BBIABUTAE€MOM
V4EHBIMH THUIIOTE€3bI O KYABTYPHOH ©  S3BIKOBOH
UIOEHTUYHOCTH 0EAOPYCCKOTO, YKPAMHCKOTO U IIOABCKOTO
AUTEPATYPHBIX I3bIKOB B IIPOTHBOIIOAOXKHOCTE PYCCKOMY
AVUTEPATYpPHOMY S$3BIKYy. /AeKCHKa pPYCCKOTO $3bIKa,
COTAAQCHO HCCAENOBATEASIM, B OOABIIIEH Mepe UAEHTHYHA
AEKCHUKe OOArapCKoro s3bIKa, YTO O0yCAOBAWBAETCS
HCTOPUKO-KYABTYPHOH IIEPCIHEKTHBON pPa3BUTHA HUX
HocuTeseli. Kak ormeuaet H.C. Tpybenkoii (TpyOerkoii:
1995, 179), B X-XII BB., B nepuon, korga Boarapckoe
[HapcTBO OBIAO pa3meA€HO W BHOBH OOBEAWHEHO, Ha
OoATapCKUH  AUTEpPATypPHBIH  S3bIK  3HAYUTEABHOE
BAUSHHUE OKa3aA CTaApPOCAABAHCKUH 43BIK B €0 PYCCKOM
PEeOaKINU, TO €CTh [IEPKOBHOCAABIHCKUH SI3bIK. YUEHBIN
oco00 yKasbIBaeT Ha TO, YTO B 30Xy «BO3POXKIAEHUI
HOBOOOATAPCKOTO MPEXKHUE AUTEPATYPHBIE U A3bIKOBBIE
TPagUuIIHUU ObIAU 3a0BITHI TAK CHABHO, 4YTO OOArapckKue
IIHCATEeAW W IIyOAWIIMCTBI 3TOrO BPEMEHU OBbIAM HE B
COCTOSHUU HUX BO3POAUTH MW IIpUOErasn K PYCCKOM
AUTEPATYPHOH Tpamunuu. boarapckuii aAuTepaTypHBIN
A3BIK  O3TOTO BpPEeMEHH ObIA, MOXKHO CKazarThb,
Ooarapu3oBaHHOM (POPMOH PYCCKOTO AUTEPATYPHOTO
d3bIKa». OTO 3HAYUTEABHOE BAWGHHE Ha 0OoATapCKui
3bIK OTMEYaeTCd U B JaAbHeUIel mepCcrieKTHBe.
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4. Ka’reropnﬂ poaa KaK ACEKCHKO-TpaMMaTH4YECKOe
Pa3AHYHE B CAABAHCKHX SI3BIKaX

AeKCHKO-TpaMMaTU4IeCKHe CHUCTEMBI
paccMaTpUBaeMBbIX CAABIHCKUX A3BIKOB B
COIIOCTABUTEABHOM acCIeKTe TaKiKe yKas3bIBaloT Ha TO,
YTO «PYCCKUM HAPOAHBLIHA XapaKTep... PEIIUTEABHO HeE
IIOXOXK Ha HAPOOHBIM XapakTep MAPYTUX CAaBSIH»
(Tpybenkoit 1995: 138). I1o nposiBAgeTCd, B YaCTHOCTH,
IIPU COIIOCTaBAEHUU POMOBBIX PA3AHYHH MEXKIY
CYLIECTBUTEABHBIMH PyCcCKOro A3BIKA u
COOTBETCTBYIOIIUMH CYLIECTBUTEABHBIMU YKPAUHCKOTO,
OEeAOPYCCKOT0 U IIOABCKOT'O f3bIKOB. Kak mokaspIBaeT
aHaAU3, CYIIeCTBUTEABHBIE, UMEIOIINE TPaMMaTHIECKOe
3Ha4YEeHHE IKEHCKOTO poaa B  PYCCKOM  SI3BIKE,
COOTBETCTBYIOT  OJHOKOPHEBBIM  CYLIECTBUTEABHBIM
YKPauHCKOT0, OEAOPYCCKOrO UM IIOABCKOTO S$I3BIKOB,
KOTOpPbIE, OMOHAKO, OTHOCATCH K MY3KCKOMY pPOIY.
[IpuBeneM caenyrOmMHA HAAIOCTPATHUBHBIM MaTEpHaA:
pycckoe bep.ioza, Hacsvlne, cobaka, mempads, mMeoalb —
XKeH.p., HO: YKpauHCKoe bapsie, Hacun, cobaxka, 3ouum,
Mmedanb; bearopycckoe bsipsioe, Hackln, cabaka, culblmax,
Mmedanb — MyK.p., IoAbCKOe barlog, nasyp, pies, zeszyt,
medal. Ora Ke TEeHOEHIIUI HabAOgaeTcd
OPUMEHHUTEABHO K PAa3HOKOPHEBBIM CYIIECTBUTEABHBIM,
Y KOTOPBIX B PYCCKOM sI3bIKE IIpeo0AaaeT >KEHCKUH
pon, IIPOTUBOIIOCTABAEHHBIHN COOTBETCTBYIOILIUM
CYLIECTBUTEABHBIM MYZKCKOTO pPoOJa B YKPaAHWHCKOM,
OEeAOPYCCKOM UM MHOABCKOM sI3bIKaX, HAIIPUMEP: PYCCKOe
2psizb, Kpblula, YKpawHCKoe Opyod, odax, OeaopyccKoe
6pyo, dax, moabckoe brud, dach.

[IpuyrHAa TATOTEHUSI PYCCKUX CYIIIECTBUTEABHBIX K
JKEHCKOMY HadaAy, KaK IIPeICTaBASIeTCs, KpOeTcsd B
XapaKTepPHBIX CBOMCTBAaxX pPYCCKOTO MeHTasuTeTa. B
YaCTHOCTH, O «BEYHO 6a0beM B PYCCKOM MAyIlle» ITHUIIIET B
cBoux duaocodpckux TpakTarax H.A. DBepnges
(Bepnaes: 2004). Onupadack Ha UCCAEIOBAHUSA YIEHOIO-
drnrocoda, 3KEHCKYIO0 UTIOCTACh PYCCKOTO YEAOBEKA U €ro
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A3bIKa IIOAYEPKHUBAET TaKXkKe poccuiickui
nccaegoBateab B.B. KoaecoB. On nwumetr: «Pycckue
IIPOCTPaHCTBa OOIIUPHEI, a BpeMsa — My>KCKo#i cUMBOA —
elle ¥ He HAYWHAAOCH. YCTOHMYHMBOH CBATOCTH IIO
BEPTHUKAAU (Hepapxud YpoBHeH) pyCcCKHe IpearoduTaoT
JKEHCKO€ pa3BEPTBhIBAHUE BIIHPb, TATOTEHUE BAaAb. A B
MBIIIA€EHUH «MY3KCKOM» T'OAOBE «3KE€HCKoe» cepnile. He
MAaCKyAUHHOCTb OTHd, HO JKEHCTBEHHOCTb BOMBI
OIIUCBHIBAIOTCA KaK CHMBOAHWYECKAd CTHUXHS PYCCKOI0
oyxa». Kpome  TOro, yd4YeHBIM OTMEYaeT, dYTO
«...3araIOYHOCTb PYCCKOM OyIIH OOBICHSETCS TOU Ke
KeHCKoH rayouHoi» (Koaeco: 2004, 161). Oto
CBUIETEABCTBYET O JOMUHHUPOBAHUH KEHCKOTO HadyaAa B
PYCCKOM XapakTepe, OTPazkeHHOM B I'paMMaTHY€CKOM
KaTEeTOPHUH pofla PYCCKOro S3bIKA.

5. 3akaroueHHE

[Ipou3BemeHHBIM aHAAN3 OTAEABHBIX (DPATMEHTOB
PYCCKOTO, OEAOpPYCCKOTO U YKPAWHCKOTO SI3bIKOB B
COIIOCTaBUTEABHOM acCIIeKTe, 00yCAOBAEHHBIX
MEHTaAbHBIMH PA3AUIUSIMU Ux HOCHUTEAEH,
CBUETEABCTBYET O TOM, 4YTO OOBEAUHEHUE MaHHBIX
SI3LIKOB B OOHY BOCTOYHOCA@BSIHCKYIO TPYIIIy HOCHUT, B
CHUAY €IUHOTO TEPPUTOPUAABHOTO HCTOYHHKA
IIPOUCXOXKIEHHUS, TeHeaAoTHdYeCKuii xapakrep. OmHaKo
JaHHas KAACCU(PUKALIHS He COOTBETCTBYET
TIOCTMOJIEPHUCTCKOMY IIOAXOAY K aHaAU3y SI3bIKOBBIX
ABAEHUH, MPEOIOAararoneMy y4acTHe B HUX HOCHUTEAS
A3bIKa — YeAoBeKa. MHBIMH CAOBaMU, TPaaUIITHOHHAs
KAACCHU(PUKAIIHS CAaBAIHCKOH BETBHU, IIpe3eHTyeMas
COBPEMEHHBIM SI3LIKO3HAHHUEM, He oTBeYaeT
JOMUHHUPYIOIIUM KPUTEPUAM OOBEeOIHUHEHUS SI3bIKOB B
€OUHYIO TPYIILy — KPUTEPUAM MOPJOAOTHIECKOMY H
AKCHOAOTHYECKOMY. M3 3TOro BBITEKaeT HeobXomaumas
IIOAEMHUKA II0 O00O03HAYeHHOM mpobaeMe TIPyIIIIoBOrO
riepepacupeaeAeHUs sI3bIKOB CAABIHCKOU BETBH.
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The axiological parameter of the lexical
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Aksjologiczny parametr jednostki leksykalnej incite — bada-
nie oparte na danych korpusowych

Abstrakt

W badaniu przeanalizowano leksykalno-gramatyczne wzorce
kookurencji wlasciwe dla czasownika incite. Analize przepro-
wadzono w oparciu o pojecie jednostki leksykalnej w ujeciu
Sinclaira (1996, 1998, 2004). Analiza opiera sie na danych
korpusowych pozyskanych z Brytyjskiego Korpusu Narodo-
wego. Analiza obejmuje identyfikacje rdzenia jednostki leksy-
kalnej, oraz jej kolokacji i koligacji w celu okreslenia seman-
tycznej preferencji i prozodii semantycznej badanego czasow-
nika. Uzyskane wyniki wskazuja na zasadnos¢ wlaczania pa-
rametru aksjologicznego do charakterystyki jednostki leksy-
kalnej incite w praktyce leksykograficznej i w nauczaniu lek-
syki jezyka angielskiego.

Slowa kluczowe: aksjologia, jednostka leksykalna, preferen-
cje semantyczne, prozodia semantyczna

Abstract

The study examines the patterns of lexico-grammatical co-
selection associated with the verb incite. The analysis is car-
ried out in line with the lexical item approach as conceived of
by Sinclair (1996, 1998, 2004). It is a corpus-based study
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which makes use of the samples extracted from the British
National Corpus. The analysis includes the identification of
the core of the lexical item as well as its colligation and collo-
cation profiles with a view to identifying the semantic prefer-
ence and semantic prosody of the verb. The results highlight
the need for the inclusion of the axiological parameter in the
characterisation of the lexical item in lexicographic and
teaching practice.

Keywords: axiology, lexical item, semantic preference, se-
mantic prosody

1. Introduction

According to the definition offered by the Diction-
ary.com LLC (2021), the verb incite means “to stir, en-
courage, or urge on; stimulate or prompt to action”.
However, even a cursory survey of contextualised uses
of the verb in a corpus reveals that it is primarily used
to talk about encouraging actions or activities which are
valued negatively. This points to a potential validity of
including the axiologically charged component of mean-
ing in the definition of incite or in the information on the
usage of the verb. The research reported in this study
supports this argument.

The reason to adopt the lexical item approach to
examine the dimensions of use of the verb incite comes
from the two observations made by Sinclair in connec-
tion with the corpus-driven exploration of the nature of
meaning in language:

“a. many, if not most meanings, require the pres-
ence of more than one word for their normal real-
ization;

b. patterns of co-selection among words, which
are much stronger than any description has yet
allowed for, have a direct connection with mean-
ing” (Sinclair 2004: 133).
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The first statement suggests that the basic units of
meaning are not necessarily coextensive with words; the
second points to the role of the co-text in contributing
to the semantics of meaning units. Taken together, the
two observations inspired Sinclair’s search for extended
units of meaning and eventually led him to postulate the
lexical item as a unit of meaning (Sinclair 1996, 1998,
2004). In Sinclair’s conception, the lexical item can be
constituted by one or more words, not necessarily con-
tinuous, admitting of structural variation and referring
to a single concept. The lexical item is organised around
a stable core, which can be thought of as an entry point
to a systematic arrangement of information conveyed by
the lexical item, but it is by no means limited to the core.
Equally important are patterns of co-selection between
words, observable when significant amounts of data are
analysed and describable in terms of preferences rather
than rules which admit of no exceptions. The analysis
offered in this study endorses Sinclair’s recommenda-
tion that so “strong are the co-occurrence tendencies of
words, word classes, meanings and attitudes that we
must widen our horizons and expect the units of mean-
ing to be much more extensive and varied than is seen
in a single word” (Sinclair 2004: 39). The observation
makes him postulate the following components of the
lexical item apart from the core: collocations (co-occur-
rence tendencies of words), colligations (co-occurrence
tendencies of word classes or other grammatical catego-
ries), semantic preference (semantic affinity of co-occur-
ring elements) and semantic prosody (uniform attitudi-
nal function of the elements contributing to the lexical
item). The components of the lexical item are discussed
in the section below.

2. The composition of the lexical item

One dimension of the importance of collocates is
that they impart semantic prosody to the words with
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which they collocate (Louw 1993: 157). The view is sup-
ported by Xiao and McEnery (2006: 107) who compare
the notion of connotation with that of semantic prosody
and conclude that the latter “can only be collocational”.
Hence, the identification of the collocations of incite is
a prerequisite to the analysis of its semantic prosody.
Since their introduction by Firth (1957), the no-
tions of collocation and collocability have been con-
ceived of predominantly in statistical terms. Although
an early definition of collocation by Greenbaum as
a “frequent co-occurrence of two lexical items in the lan-
guage” (1974: 82) does not specify any threshold value
which would determine the minimal frequency of co-oc-
currence for a lexeme to be counted as a collocate, the
definition by Hoey (1991: 6-7) stipulates that a potential
collocate must co-occur with another lexeme “with
greater than random probability in its (textual) context”.
Manning and Schuitze (1999: 151) couch the require-
ment for recurrent co-occurrence in terms of conven-
tionality: “A collocation is an expression consisting of
two or more words that correspond to some conven-
tional way of saying things”. A number of statistical tests
can be used to distinguish collocations from random co-
occurrences? and many text analysis tools designed to
process corpus data offer also a choice of the statistical
measures of the collocational strength between lexemes.
Each of these tests has its advantages and disad-
vantages and a range of optimal applicability dependant
on the size and nature of the data set. There is, however,
an approach to collocation analysis which does not
simply look into the unstructured co-occurrence fre-
quencies but instead takes into consideration the syn-
tactic relationships between lexemes. Choueka (1988)
defines collocation in terms of syntax-based units: “A
collocation is a sequence of two or more consecutive

2 For instance, mutual information, Pearson’s chi-square, log-like-
lihood, Frager and McGowan coefficient, or cubic association ra-
tio.
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words that has characteristics of a syntactic and seman-
tic unit whose exact and unambiguous meaning or con-
notation cannot be derived directly from the meaning or
connotation of its components”. This approach is moti-
vated by the assumption that a close syntactic relation-
ship between lexemes implies a close semantic relation-
ship. What follows, an analysis of the syntactically sig-
nificant collocations is more informative about the se-
mantics of the lexical item. Some researchers introduce
a terminological distinction between a purely statistical
lexical co-occurrence (wWhich can be thought of as a more
generic phenomenon) and a linguistically motivated
conception of the relationship in which the components
of a collocation are bound syntactically: “It is probably
best to restrict the collocations to the narrower sense of
grammatically bound elements and use the term associ-
ation and co-occurrence for the more general phenome-
non of words that are likely to be used in the same con-
text” (Manning and Schuitze 1999: 185). In the case of
the research into the lexical item incite, this approach is
all the more useful as it allows an exhaustive extraction
and analysis of all the syntactically relevant collocations
(cf. the methodological remarks at the beginning of the
analytical section).

Another component of the lexical item postulated
by Sinclair is colligation. In its most general use, colli-
gation refers to an association between a lexeme and
a grammatical category (Sinclair 1998: 15, Tognini-
Bonelli 2001: 89-90, 163). For instance, Tognini-Bonelli
observes that all but in the exceptive sense is signifi-
cantly often found to combine with superlatives and in-
definite numerals (2001: 25-27), as in3:

1) This will flatten the stomach, not to mention all

but the most robust of deckchairs.

3 Unless otherwise indicated, all samples used in the research or
as examples come from the British National Corpus available at
https:/ /www.english-corpora.org/bnc/.
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2) But it had been proved to the satisfaction of all

but a few sceptics that ...

Investigating colligation, Sinclair demonstrates the mu-
tual attraction between the verb budge and modal aux-
iliary verbs (2004: 142-148) — see examples (3) and (4).
In the same publication, he uses corpus data to show
that the expression naked eye is frequently preceded by
a preposition and the definite article (2004: 30-47) — ex-
amples (5) and (6).

3) ...he won't budge until he receives compensation.

4) The doors wouldn't budge.

S) ...it's too faint to be seen with the naked eye.

0) ...differences that are invisible to the naked eye.
Hoey (2005: 43-58) extends the concept of colligation to
include not only the attraction between a lexical item
and a grammatical context but also the relationship be-
tween a lexical item and its syntactic function and its
position in a phrase, clause or discourse.

An obligatory component of the lexical item is its
semantic prosody. Semantic prosody is the kind of dis-
tribution of meaning that is attendant on the colloca-
tional preferences exhibited by a given lexeme. Thus, it
depends crucially on its lexical environment. Louw
(1993: 157) defines it as a “consistent aura of meaning
with which a form is imbued by its collocates”. Semantic
prosody is, thus, a feature of the word and its co-text —
it extends over more than one element in a syntagmatic
string.

In a later formulation, Louw points to the evalua-
tive aspect of semantic prosody, which “...refers to
a form of meaning which is established through the
proximity of a consistent series of collocates, often char-
acterisable as positive or negative, and whose primary
function is the expression of the attitude of its speaker
or writer towards some pragmatic situation” (2000: 60).
The function of expressing evaluative attitude is
acknowledged in most definitions of semantic prosody.
At the very outset of his research on semantic prosody,
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Sinclair makes it clear that the evaluative quality is piv-
otal to this phenomenon: “... semantic prosody (. . .) is
attitudinal, and on the pragmatic side of the seman-
tics/pragmatics continuum (1996: 87). Ellis et al. (2009:
90) follow suit, defining semantic prosody as “the gen-
eral tendency of certain words to co-occur with either
negative or positive expressions”. The evaluative aspect
is also central to a more elaborate characterisation of
semantic prosody offered by Hunston and Thompson:

“The notion of semantic prosody (or pragmatic

meaning) is that a given word or phrase may occur

most frequently in the context of other words or
phrases which are predominantly positive or nega-
tive in their evaluative orientation (... ). As a re-
sult, the given word takes on an association with
the positive, or, more usually, the negative, and
this association can be exploited by speakers to ex-
press evaluative meaning covertly” (Hunston and

Thompson 1999: 38).

A now-classic example of a uniform semantic pros-
ody is provided by Stubbs’ (1995: 23-55) analysis of the
lexical environment of the verb cause. The verb is at-
tributed unfavourable prosody on account of its con-
sistent co-occurrence with lexemes referring to nega-
tively evaluated entities. Samples (7-9) illustrate the
point.

7) ... a skull fracture caused by a blow to the nose

8) ... a kind of ear infection which caused giddiness

9) ... the crippling liver pains caused by drinking bad

water...

The last of the major structural categories that con-
stitute the lexical item is semantic preference, defined
by Sinclair as “the co-occurrence of words with semantic
choices” (2004: 174). For instance, according to Sinclair,
the expression naked eye, mentioned above in connec-
tion with its colligation properties, is characterised by
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the semantic preference of visibility (2004: 42). Seman-
tic preference is capable of a wide range of realisations*.
In the case of the lexical item naked eye, it manifests
itself through the use of verbs related to seeing (most
frequently, the verb see) and adjectives referring to (de-
gree of) visibility (typically, the adjective visible). Thus,
semantic preference can be seen as a consistent co-oc-
currence of a lexical unit with semantically related items
(words from a particular semantic field), by which an
association is formed between formal patterning and
words from a certain semantic field. Stubbs (2001: 65)
defines it accordingly as “the relation, not between indi-
vidual words, but between a lemma or word form and
a set of semantically related words”.

All the structural categories discussed above will be
analysed in the section below with reference to the verb
incite with a view to providing its full characterisation as
a lexical item and determining its axiological charge.

3. The structural characteristics of the lexical item
incite

The samples were extracted from the British Na-
tional Corpus with the use of the dedicated search and
retrieval architectureS. Given the relatively low fre-
quency of the occurrence of the lexeme, an exhaustive
extraction was possible. After retrieval, the samples
were manually cleaned. The resulting data set consists
of 195 samples.

The analysis proceeds through the following steps.
First, the core of the lexical item is identified. Then, the
co-occurrence of words with grammatical choices is ex-
amined to determine the colligation patterns associated
with the lexical item incite. This is followed by a colloca-

4 Sinclair declares that semantic preference “requires us to notice
similarities of meaning regardless of word class” (2004: 174).
5 Available at https://www.english-corpora.org/bnc/.



92

tional analysis. The analysis of colligations and colloca-
tions makes it possible to establish the semantic prefer-
ence and semantic prosody of the lexeme in question.

The core of the lexical item is constituted by the
lexeme incite used transitively, so the possible word
forms include: incite, incites, incited, and inciting. The
core is the least variable constituent of the lexical item
under discussion and as such it “constitutes the evi-
dence of the occurrence of the item as a whole” (Sinclair
2004: 141).

Predictably, the pattern of co-selection at the gram-
matical level reveals a strong colligation with nouns or
noun phrases functioning as the direct object of incite.
All the samples extracted from the BNC involve transi-
tive uses of the verb, but there occur three variants of
the complementation: the direct object, the direct object
with a complementation in the form of the preposition
phrase, and the complex transitive uses with the infini-
tive phrase complementation. The three patterns of lex-
ico-grammatical co-selection are discussed below.

The colligation that is most strongly represented in
the corpus is that involving the simple complementation
in the form of the direct object, as in (10) below. The
number of samples with the simple transitive comple-
mentation is 122, which amounts to 62.56% of the total
number of samples.

10) Army was stopped from marching because of

fears that it would incite a disorderly rabble ...

As for the semantic roles of the entities expressed by the
noun phrases in the position of the direct object, they
are either those of effected object or affected object.
Quirk and Greenbaum (1973: 174-175) define the ef-
fected object as one that “refers to something which ex-
ists only by virtue of the activity indicated by the verb”.
An entity expressed by the effected object comes into ex-
istence as a result of the action expressed by the verb,
as in (11) where juvenile crime results from irresponsible

policy.
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11) ... irresponsible policy which will incite ju-

venile crime ...
The semantic notion of affectedness, on the other hand,
assumes some degree of alteration in the participant ex-
pressed by the direct object. The participant exists be-
fore the verb’s action takes place, but it is changed by
this action. In (12), the change consists in the alteration
of the emotional state of the perpetrators, presumably
predisposing them to committing crime.

(12) The jury ruled that the perpetrators of the crime

had been incited by the racist teachings of Metzger

The samples with effected objects dominate overwhelm-
ingly in the data set including simple transitive comple-
mentation: as many as 110 samples involve effected ob-
jects and only in 12 samples the participants are af-
fected. The semantic properties of the entities expressed
by the objects of incite are discussed in more detail in
the section on semantic prosody.

Another colligation identified in the data set is
a variant of the transitive pattern in which the comple-
mentation involves a prepositional phrase. It is singled
out because the distribution of the semantic roles over
the clause elements is different than in the patterns dis-
cussed above. The prepositional phrase can be headed
by the preposition to (14 samples), into (4 samples) or
against (2 samples), as shown in (13-15). The total num-
ber of samples representing this co-occurrence of gram-
matical choices amounts to 20.

13) ... there was no evidence that he had incited

members of the group to violence.

14) ... his enemies were bribed and incited into ac-

tion by his own father ...

15) In order to incite her husband against her step-

son ...

The last colligation characteristic of the verb incite

involves its complex transitive uses with infinitive
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phrase complementation, represented by samples (16-
17):

16) ... that he had not deliberately incited Zoser to

kill, ...

17) Any person who incites others to commit an of-

fence under this section shall be guilty of...

The number of samples representing the complex tran-
sitive pattern amounts to 53. The lexico-grammatical re-
alisations of this type are characteristic of causative
verbs combining with the infinitive phrase that desig-
nates the action or state caused (Quirk et al. 1985:
1204). The semantic properties of the lexical item are
discussed in the section on semantic preference and se-
mantic prosody.

The collocational profile of lexical item incite is de-
termined in two steps. The automatic, unrestricted
search for collocates of incite in the BNC yields the re-
sults that suffer from the disadvantages characteristic
of small-size data sets. As the number of samples is rel-
atively small, the set of collocates is bound to include
random lexemes whose contribution to the characteri-
sation of the lexical item incite is of little significance.
Table 1 shows the 10 most strongly related collocates of
incite (arranged according to the MI scores), with the col-
location span set to three words to the left and right of
the node word.

No. collocate MI
1 | Blida 12.96
2 | provocateurs 12.64
3 | heterosexually 12.11
4 | crystallizing 11.64
5 | abducting 11.64
6 | 30-strong 11.53
7 | unreasoning 11.53
8 | lascivious 11.16
9 | mullahs 11.04
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| 10 | risings | 11.04 |

Table 1. The collocates of incite with the highest MI
scores (results obtained from the BNC www.english-cor-
pora.org/bnc/).

The set of the collocates of incite identified in the auto-
matic search includes low frequency words, e.g. provo-
cateurs or mullahs or the proper name Blida. The Mu-
tual Information scores shown in Table 1 are not in-
formative because they are strongly influenced by the
frequency: relatively high MI scores are achieved by low-
frequency words. A data set as small as the one used in
this study is bound to generate results which are sus-
ceptible to such skewing.

Because of the disadvantages following from the
limited size of the data set, a decision has been made to
investigate the syntactically relevant collocates of incite.
It has been decided to investigate the collocates which
occur either in the position of the direct object of the
verb or the complement, on the assumption that close
syntactic relationship between clause elements reflect
close semantic relationships. As such, the examination
of these relationships is most likely to provide insight
into the meaning and usage of incite. Table 2 shows
those syntactically relevant collocates that occurred at
least twice in the data set. They constitute more than
a half of the collocates in the relevant syntactic position.

No. | collocate (object or complement) fre-
quency
1 hatred 20
2 violence 14
3 riot(s) 9
4 crime 8
S offence 6
6 act/action (contrary to, with S
force, etc.)




96

7 participate (in an illegal activity) 4
8 revolt 4
9 revolution 4
10 displeasure 3
11 mutiny 3
12 pickets 3
13 rebellion/rebel 3
14 desire 2
15 disturbances 2
16 fears 2
17 inquiry/inquire 2
18 rage 2
19 strike 2
20 trouble 2
2

21 unrest
Table 2. The syntactically relevant collocates of incite
(objects or complements with the minimum frequency of
2).

The contribution of the colligational and collocational
profiles to the characterisation of the lexical item incite
are discussed in the section below.

4. Semantic preference and semantic prosody

The collocational data provides the basis for an
analysis of semantic preference and semantic prosody.
The lexemes that prevail among the syntactically rele-
vant collocates are those naming violent attitudes or
states, violent or illegal behaviour (e.g. hatred, violence,
riot, crime, offence, mutiny). This co-occurrence of lexical
choices defines the semantic field associated with the
lexical item in question, i.e. its semantic preference.

The semantic prosody of incite is determined by the
consistent co-occurrence of a series of collocates which
are imbued with predominantly negative meaning.
When determining the value of the semantic prosody,
the meaning of the lexemes which function as the direct
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objects or complements are taken into consideration. As
mentioned above, this is motivated by the close relation-
ship of these elements with the verb. In some cases,
however, their semantic prosody is difficult to ascertain.
This is especially true of samples which include light
verb constructions which make little semantic contribu-
tion to the predication, as in (18), where the verb do de-
notes an unspecified action. In such cases, the co-text
was explored to find clues which would make it possible
to determine unequivocally whether the action or state
denoted by the semantically light construction is posi-
tively or negatively valued. If the information in the co-
text turned out insufficient, the sample was counted as
neutral. Other cases which required the analysis of the
co-text involved nominal expressions, as in (19), where
the semantic prosody of the otherwise neutral noun
phrase a procession needs to be determined on the basis
of the expanded context available in the corpus.

18) .... section 14(4) or for taking part in such a gath-

ering or inciting another to do so, would be able to

argue that what .....

19) ... and knowingly failing to observe a condition

imposed, or inciting another to participate in such

a procession.

A separate difficulty in determining the semantic
prosody is constituted by non-literal uses of words, ex-
emplified in (20). The noun rebellion in this sample is
not used to mean a violent action against authorities.
Instead, it describes figuratively the disarray caused to
the hairdo by the agent of the action. Establishing the
values of the semantic prosody of figurative uses also
often needed reference to expanded context which made
it possible to identify the evaluative prosody ascribed to
them.

20) Cornelius scratched his head inciting further

wavy rebellions.

The analysis reveals that the greatest number of
samples (165 out of 195) are characterised by negative
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semantic prosody. For instance, in samples (21) and (22)
below, this is determined by the negative meanings of
the direct object noun phrase and the infinitive comple-
mentation respectively. The number of samples involv-
ing negative valuation amounts to 84.62% of the sam-
ples analysed in the study.

21) ... irresponsible policy which will incite juvenile

crime ...

22) ... that he had not deliberately incited Zoser to

kill, ...

Only 7 samples (3.59% of the data set) can be un-
equivocally ascribed positive valuation, which indicates
that the dominant evaluative prosody associated with
incite is negative. Instances of positive prosody are
shown in (23) and (24). The motivation for ascribing pos-
itive valuation to these samples is that the concept of
growth associated with the rise of grass in (23) is gener-
ally positively valued; also caresses incited in (24) refer
to gentle and loving touching, which is generally appre-
ciated by human beings. Sample (23) comes from fiction
prose and involves figurative use of words: the agent of
the action is personified spring; this, however, does not
influence the positive valuation attributed to the use of
incite in this sentence.

23) Already it was whispering at the roots of grass,
inciting it to rise, breathing on sheltered primroses,

24) ... inviting and inciting the continuation of his
caresses.

The samples for which neither positive nor nega-
tive semantic prosody can be determined are ascribed
neutral prosodic values (see sample 25 below). There are
23 samples involving neutral evaluative prosody in the
data set.

25) The article, then, is exploratory rather than de
finitive, inciting theory rather than assuming it, ...
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Table 3 below shows the distribution of negative,
neutral and positive prosodic values in the samples an-
alysed in the study. The results of the analysis suggest
that the dominant semantic prosody associated with the

verb incite is negative.

Evaluative Number of %
prosody samples
negative 165 84.62
neutral 23 11.79
positive 7 3.59
total 195 100%

Table 3. Proportions of prosodic values in the data set.
5. Conclusions

In Sinclair’s conception of meaning units (1996,
1998, 2004), the lexical item is constituted by patterns
of lexico-grammatical co-selection. The co-selection pat-
terns identified for incite in this research reveal the se-
mantic preference of the verb to occur with objects and
complements sharing the semantic features of ‘violent
attitudes or states’ or ‘violent or illegal behaviour’. The
analysis of the syntactically relevant collocations reveals
that the semantic prosody of incite, while not completely
uniform, is nevertheless predominantly unfavourable
(negative in more than 84% of the samples). In the con-
text of lexicography and second language learning, such
results argue for an inclusion of the prosodic component
in the usage information associated with the verb incite
if not in its definition.
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